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Foreword 


Teachers have always played a crucial role in preparing 
communities and societies towards exploring new horizons and 
achieving higher levels of progress and development. They are 
the prime agents of change. The significance of the emerging 
role of teachers has never been so critical as at this juncture. 
Professionalism in teacher education has been a matter of 
concern and attention in India, particularly during the last five 
decades. The National Policy on Education 1986/1992 clearly 
recognizes this and stipulates: “The status of the teacher reflects 
the socio-cultural ethos of a society; it is said that no people can 
rise above the level of its teachers. The Government and the 
community should endeavour to create conditions which will 
help motivate and inspire teachers on constructive and creative 
line." Earlier, the Kothari Commission (1964-66) had also made 
specific recommendations to improve upon the professional, 
academic and social aspects of teachers. Over the years several 
innovative steps and contributions of state and national level 
organizations towards revamping teacher education have been 
appreciable. 

The National Council for Teacher Education Act, 1993 
visualizes the task before the nation. It enjoins upon NCTE to 
achieve planned and coordinated development of teacher edu- 
cation in the country and also ensure maintenance of norms and 
standards. NCTE, as a statutory body, has taken upon itself 
these responsibilities in all seriousness. A thorough understand- 
ing of teacher education system in the States/Union Territories 
could be a prerequisite. Specific problems of the region have to 
be understood and responded to. 
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This could be done only through area-specific indepth 
studies. After several discussions with Dr. Chitra Naik, Member, 
Planning Commission, the NCTE decided to initiate a project of 
State Level Studies in Teacher Education. Such studies could be 
very helpful to policy makers, education planners, teacher 
educators, researchers and teachers. NCTE organized a National 
Level Consultation Meeting inviting all SCERTs in 1996. The 
project was, concretized subsequently by the National Steering 
Committee. One of the identified objectives before the NCTE in 
undertaking this project was to present before the state govern- 
ments, the Central Government, the Planning Commission, 
universities, state and national level organisations a complete 
picture of education in the State highlighting the areas of input 
required in terms of infrastructures and professional support. It 
was felt that this would be helpful to the system as a whole. 
Consequently, the project focuses not only on collecting institu- 
tional information but also on undertaking an indepth study of 
training facilities, manpower availability, incoherence between 
content and processes, etc. 


Prof. O.S. Dewal accepted the offer of NCTE to function as 
national Co-ordinator for this project. A National Co-ordination 
Committee comprising Dr. T.N. Dhar, Dr. К.Р. Singhal, Prof. C.L. 
Anand, Shri S.K. Grover, Dr. K. Walia and Prof. O.S. Dewal, 
constituted for this purpose, has been regularly monitoring the 
progress and assisting the state level bodies in completing the 
task. 

To the State of Mizoram goes the credit of completing this 
report well in time and to our satisfaction. We are thankful to 
Shri Е Lallura, Director, 5.С.Е.К.Т., Mizoram, members of the 
State Steering Committee and Smt. Malsawmthangi, State Nodal 
Officer who did a commendable work in completing this study. 
We are grateful to Prof. C.L. Anand for editing and to Dr. D.N. 
Khosla for bringing out the report in the present form. NCTE 
hopes to present more such reports before the nation. 


New Delhi J.S. Rajput 
August 10, 1999 Chairman, NCTE 


Preface 


Teachers, called upon to play multiplicitous role, occupy a 
prime position in the education system. It is the trained, 
motivated and innovative teachers who play a pivotal role in 
the strategy and implementation of any educational programme. 
It is, thus, imperative that care is taken in the selection, 
professional growth and welfare measures of the teachers. 
Mizoram, with its short history of formal education system, had 
limited option in the selection of teachers in the initial phase. 
Till late sixties, there was a limited supply at the source (that 
is, secondary and higher education system) from which the 
prospective teachers were drawn. The second and third levels 
of education have grown since then. Efforts have been made to 
ensure the professional growth of teachers. But certain lack of 
coherence of the education system has been noticed of late. 

The project оп "Teacher Education in Mizoram-Current 
Status, Issues and Future Projections", as a part of the all-India 
project at the initiative of NCTE, has been undertaken at an 
opportune moment. This area-specific indepth study, designed 
at the National level, is going to provide an insight into the 
various dimensions of teacher education system of the State. The 
task of conducting the study was assigned to SCERT, Mizoram. 
We have tried to bring out the inter-related issues and come out 
with certain observations and suggestions with the hope that 
under the guidance of NCTE, the State would take new initiative 
in toning up the entire teacher education programme in Mizoram. 


I owe a deep debt of gratitude to Professor C.L. Anand, 
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member, Nation Co-ordination Committee for his sound 
suggestions at the final stage of the project work. 


My sincere gratitude to Dr. S. Homchaudhuri, Deptt. of 
Education, Pachhunga University College, Aizawl, for agreeing 
to draft the final Report of the Project. He has taken all possible 
care in cross-checking data and culling additional information 
from the relevant sources. Ms. Zothanmawii of the Project Team 
has been extremely resourceful all through and has provided 
active support to Dr. Homchaudhuri in the final phase of work. 
Iam thankful to Mr. J. Lalduhsanga, Mr. Lalbiakkima Pautu and 
Mr. K. Laldingliana for their involvement. 


Miss Vanlalhruaii deserves special mention for her effort to 
give a complete shape to the report in computerised printing. 
Malsawmthangi 


Joint Director, 
SCERT, Mizoram 
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Chapter 1 
Mizoram—The Background 


11 TheLand 


In this land of the Lushais, these doughty, dominant 
tribesmen of North Eastern Hills, lived in their hill top habitations 
under the care of their chieftains. Over the ages, they absorbed 
a number of cognate clans and a larger Lushai society emerged. 
The British occupation of the land towards the last quarter of 
Nineteenth Century and subsequent political arrangement led 
to the emergence of the Lushai Hills district, geographically the 
largest district of Assam. In 1952, the area shed its traditional 
name and came to be known as the Mizo District under the 
provision of the Sixth Schedule of the Constitution. "Mizo' is a 
generic term, coined for covering all the Lushai and Non-Lushai 
clans, having a broad cultural affinity. On 21st January 1972, the 
district graduated into the Union Territory of Mizoram—the 
abode of the Mizos. The Statehood came in 1986. 

Mizoram falls within the meridians of 92°16'E—93°26'E 
longitudes and 21°56'N—24°31'N latitudes. The State is situated 
in the North Eastern corner of India and is flanked by Bangladesh 
and Tripura in the west and Myanmar in the east and south. It 
has a total area of 21,087 sq. km. and 630 km. long international 
boundary. It covers a span of 276.8 km. from north to south and 
120.75 km from east to west. 


2 Teacher Education in Mizoram 


Mizoram has the most hilly terrain in the north eastern part 
of India. The hills have ranges running from north to south 
which tend to be higher in the middle and taper in the north 
and south. The average height of hills are about 900 metres, the 
highest peak being Phawngpui with a height of 2165 meters. The 
hills are steep and are separated by rivers which flow either to 
the north or to the south, creating deep gorges in between the 
north south hill ranges. 


The state is drained by a number of rivers, streams and 
rivulets of various patterns and length. Most of these streams 
are ephemeral in nature. The northern portion of the region is 
drained by rivers—Tlawng, Tuivawl, Tuirial, Langkaih and 
Tuivai—all flowing northward and eventually fall into Barak 
river in Cachar plain of Assam. The southern hills are drained 
by rivers Chhimtupui, and Khawthlangtuipui with their 
tributaries. 


Mizoram enjoys a moderate climale owing to its tropical 
location. The climate is humid tropical characterised by short 
winter, long summer with heavy rainfall. The temperature does 
not fluctuate much throughout the year. The highest temperature 
is observed during May, June and July. In autumn, the 
temperature is usually between 18°С to 25°С, while winter 
temperature records normally between 11°С to 23°С and the 
summer temperature in between 21°С to 31°С. 


The vegetation growth in Mizoram is abundant. As much 
as 75 per cent of its area is covered by vegetation. The forests 
of the area can be classified according to vegetation into— 
a) Tropical Evergreen (b) Sub-Tropical Pine (c) Sub-Himalayan 
Semi-Evergreen (d) Sub-Tropical Hill (e) Mixed Forest and 
(f) Overlapping Bamboos. 


12 The People 


Mizoram has a relatively small population. The population 
figures of 6,89,756(3,58,978 males and 3,30,778 females) recorded 
in the 1991 Census signifies a considerable growth in the decade 
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1981-91. During this period, a net addition of 2,01,982 has taken 
place in the State population. 

The State's total population of 6,89,756 according to 1991 
Census is distributed amongst its three districts as under : 


Aizawl 


4,78,465 
(69.37%) 


Lunglei 


99,876 
(14.48%) 


Chhimtuipui 


The population of the capital town Aizawl (1,55,240) 
constitutes 22.51% of the entire population. The growth rate of 
1981-1991 decade is as follows: 

40.38% for Aizawl District 

28.79% for Lunglei District 

50.37% for Chhimtuipui District 

The significant rise in population is partly due to migration 
from neighbouring States. 

The sex ratio continued to favour males in the last three 
decades. There are 926 females for every 1,000 males in the State. 

The density of population in the State increased from 16 per 
sq. km in 1971 to 23 in 1981 and 33 in 1991. 

Of the total population, the Mizos represent a little over 82 
per cent. The two Sub-tribes ie. the Pawi and the Lakhers 
(Maras) account for 7 per cent of population. The Pawis are 
concentrated in Chhimtuipui district with District Council of 
their own. The Lakhers (who would like to call themselves 
‘Mara’) live in the southernmost part of Chhimtuipui District 
with a District Council of their own. The Chakmas, forming 7 
per cent of population, are a non-Mizo tribe, settled in South 
Western part of the State and have also a District Council. The 
Raings are another non-Mizo tribe representing 2.9 per cent of 
population. They call themselves ‘Bru’. Smaller groups like the 
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Nepalis, the Bengalis, the Assamese and the Santalis make up 
. the rest of the population. 


The Mizos in their hilly terrain had a secluded life till the 
last decade of 19th Century. The cultural upheaval started in 
1894 and today the Mizos can claim to be almost a literate 
society (82.27 per cent literate, 1991 Census) 


13 Education in Mizoram—A Beginning 


In the traditional Mizo society, family served as an agency 
of education by handing down customs, laws, legends etc. from 
generation to generation. However, there used to be Zawlbuk, 
an organised social institution for young men where they got 
training from their elders and learned to be responsible members 
of the society. АП the instructions in those two social institutions 
were verbal in nature. 


Education was introduced in Mizoram for the first time by 
the Christian Missionaries who showed great enthusiasm for 
spreading literacy among the Mizo, besides converting them to 
Christianity. The British rule was established in the sarne year 
when the first Christian Missionary, Rev. W. Williams visited 
Mizo Hills in 1891. EW.Savidge and J.H. Lorrain of London 
Baptist Missionary came to Aizawl in January 1894. They, in the 
same year, developed Mizo Alphabets. On 2nd April 1894 a 
small school was set up but had to be closed down as the 
Missionaries were preoccupied with evangelical work. 

In the year 1898, Rev. D.E. Jones, who had come to Mizoram 


the year before, opened the first school with Rajbahadur as a 
teacher. 


Later in the year 1901, three experimental schools were 
started in Khawrihnim, Phulpui and Chhingchhip villages. 
Three more Primary Schools were established in 1903 at 
Khandaih, Maite and Phulpui and seven more in the next year. 
In 1904 The Chief Commissioner of Assam, Sir Bamfield Fuller 
visited Mizoram. He was so impressed by the performance of 
students of Missionary schools in the first Lower Primary School 
Examination of 1903 that he took the decision to hand over all 
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the schools to the Missionaries and to appoint an Honorary 
Inspector for looking after the schools. 

Since then on, the Mission authority established more and 
primary schools in the villages with the approval of the 
Superintendent of Lushai Hills. 

In the south the first Primary School was established in 1903 
at Khawngbawk village with Mr. Nobin Chandra Barua as a 
teacher. Opening of other mission schools at Rotlang, Sethlun 
and Bualpui followed later. 

In the year 1909, the first Middle English Examination was 
held where all the six candidates came out successful. 

The first High School was opened in 1944. The Headmaster 
in the High School was Rev. J.M. Lloyed who was assisted by 
most of the missionaries and their wives. By the end of that year, 
56 candidates appeared in the class VII examination. The first 
Matric Examination was conducted in the year 1948 and 20 out 
of 25 candidates got through. The first five decades of 20th 
century thus saw the expansion and steady consolidation of the 
first level of education and the beginning of the second level. 


14 Growth of the School System 


Since 1972 the growth of institutions at the first and second 
level of education has been quite rapid. By 1986, more than 98 
per cent of the rural habitations had primary schools within the 
habitation. This explains the relatively low average annual 
growth rate of primary schools (4.4%) during 1992-93 to 1996- 
97 period as shown in Table 1.1. The period saw a very high 
growth rate of middle schools (6.2%) whereas the high schools 
recorded a growth rate of 4.9%, By 1991, а high school had been 
catering to the educational need of 2500 population on an 
average. By 1997, there was a middle school for each 1.55 
primary school and one secondary school for each 2.4 middle 
school. The rate of induction of teachers in all three stages had 
been much higher than the rate of growth of schools during the 
last five years. The rate of growth has been 5.2% in the primary 
schools, 8.2% in the middle schools and 6.1% in the high schools. 
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This progressive induction of teachers led to a highly 
favourable teacher as shown in pupil ratio (TPR) by 1996-97, it 
being 1:23 in primary schools, 1:11 in middle schools and 1:14 
in high schools Table 1.2. 


TABLE 1.2 


Pupil Per School, Teacher Pupil Ratio and Teachers Per School 
in Institution by stages (1992-93 to 1996-97) 


Primary Stage Middle Stage High School Higher Sec. Stage 

à €» [чл € дз ја € Hla ~ 

с. ORC] Br Баз быы О By : ~ : 
E E - E ~ a 


1992-93 
1993-94 
1994-95 
1995-96 
1996-97 


P.PS.—Pupil per school; T.P.R. Teacher Pupil Ratio; T.P.S.— Teacher per School 


The growth in the enrolment has not been in keeping with 
that of the number of schools and teachers in the primary, 
middle and high schools, the figures recorded being 1.8, 3.8 and 
1.9 per cent respectively. Table 1.2 shows the small size of 
student population per school. 


1.5 Educational Finance 


Mizoram spent 16 per cent of its non-plan budget on 
education in 1992-93. The proportionate expenditure rose to 
19.6% in 1993-94 and has remained more or less at that level till 
1996-97. The school education has accounted for around 84% of 
the total non-plan expenditure on education during the last five 
years and 90% of that amount has been spent on salary. 


1.6 Educational Administration 


The responsibility for the development of education lies 
with Education Department. The department carries out three 
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main functions, viz, regulatory, operational and directive through 
the Secretariat, the Directorates and the Inspectorates. 


At the State level, the administrative machinery is headed 
by the Education Minister who is assisted by a Secretary, a Joint 
Secretary, a Deputy Secretary and two Under Secretaries and 
other supporting staff. The Education Secretary is responsible 
for controlling and directing the three Directorates of : School 
Education; Higher and Technical Education; and Art and Culture. 


The Directorate of School Education looks after Elementary, 
Secondary and Higher Secondary Education, Adult Education, 
Science and Mathematics Education and Undergraduate teacher 
education, training and research. 


The Directorate of Higher and Technical Education looks 
after Collegiate education, technical education, Post-matric 
scholarship and research fellowship, Hindi education and Teacher 
education at the post-gradute level. 

The Directorate of Art and Culture looks after administration 
and coordination of all activities related to art and culture in the 
State. 

The district level administration is divided into four 
educational districts, each under a district education officer. Two 
of the educational districts are co-terminus with the revenue 
districts of Lunglei and Chhimtuipui but the revenue district of 
Aizawl is divided into two education districts viz. (a) Aizawl 
West and (b) Aizawl East. These four educational districts are 
further sub-divided into seven sub-divisions and 25 educational 


circles under the charge of sub-divisional education officers and 
circle officers respectively. 


1.7 Issues of Concern 


Though the system has grown over the years, it had certain 
imbalances. 


Absence of departmental control mechanism had led to the 
functioning of a large member of nonviable institutions. 
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The high achievers in the first and second level of education 
represent a tiny proportion of successful candidates. 

Wastage is a matter of concern. Results of the first publíc 
examination at the end of elementary education, indicating 4076 
failure and those of HSLC examination, recording 65 to 70% 
failure are indicative of the magnitude of wastage of student's 
potential. 

Faulty recruitment policy has encouraged induction of 
unsuitable teaching input, particularly for Science and 
Mathematics teaching at the secondary level. Qualitative 
improvement is, thus, a major issue., 

And central to a quality improvement programme is the 
quality of teacher education. The present study will reveal the 
quantitative as well as the qualitative dimension of teacher 
education programme of the State. 


Chapter 2 


Introduction to the Study 


2. The National Policy on Education, 1986 called for an 
overhauling of the system of teacher education as a first step 
towards effective quality improvement in teachers' training 
programme in the country. The POA, 1986 spelt out specific 
action plans like : 


(a) 


(b) 


(c) 


(9) 


(е) 


setting up District Institutes of Education and Training 
(DIETS) to provide quality pre-service and in-service 
education to teachers and NFE personnel, to provide 
resource support to the elementary and adult education 
Systems, and to engage in action research and innovation 
in these areas; 


upgrading Secondary Teacher Education Institutions to 
IASEs and strengthening Colleges of Teacher Education 
(CTEs); 

conferring on the National Council of Teacher Education 
(NCTE) a Statutory and Autonomous status; 

turning the SCERTs into independent and autonomous 
bodies with the resposibility to oversee DIETs, DRUs 
etc.; and 

bringing about modification in the scheme of teacher 
education programme and ensuring maximum covera ge 
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of teachers through expanded network of training 
institutions. 

A few significant developments took place since 1986. 
During the last ten years. DIETs were in place in almost all the 
States. A centrally sponsored scheme of teacher education, 
launched in 1987, was evaluated by national level institutions 
like NCERT, NIEPA. Attempts were made to build the capacities 
of teacher training institutes across the States. 


It was against the background of these developments that 
the National Council of Teacher Education (NCTE), the apex 
body, in its bid to achieve planned and coordinated development 
of teacher education in the country, decided to take a close look 
into the current status of teacher education, examine the issues 
involved and thereby come out with specific recommendations 
for overall toning up of the system. The decision was followed 
by two day national level deliberations on May 8-9, 1996 that 
prepared the framework for a nation-wide project. The project 
was concretised subsequently by the National Steering 
Committee. The present study "Teacher Education in Mizoram— 
Current Status, Issues and Future Projections", is a part of the 
National Project. The responsibility to conduct the Study in 
Mizoram was entrusted to the State Council of Educational 
Research and Training, Aizawl. 


2.2 Objective of the Study 


The study has been undertaken with the following 
objectives: 

— To find out the growth, development and present status 
of Teacher Education system in the State of Mizoram; 

— To study the structure, mechanism of management, 
infrastructural facilities, admission requirements, courses 
offered and modes of their transaction in College of 
Teacher Education (CTE), District Institutes of Education 
and Training (DIETs) and Mizoram Hindi Teacher 
Training Institute (МНТТІ) in the State; 
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— To identify strengths, problems and current issues in 
Teacher Education; 


— То identify the reforms needed to revamp the Teacher 
Education programmes in the light of the emerging 
changes in School Education; 

— To assess the extent of manpower required for different 
categories of Teachers and Teacher Educators in the 
State; and 

— Товар planners and policy makers to do future planning 
and reconstruction of Teacher Education in the State. 


2.3 Scope ofthe Study 


The present study is confined to Pre-service and In-service 
Education of Elementary and Secondary Teachers and Teacher 
Educators. 


The study covers all Teacher Training Institutions in the 
State that run the programmes of Teacher Education for the 
qualitative improvement of teachers. Besides, the study probes 
into the strengths, weaknesses, problems and issues of Teacher 
Education system. 


24 Delimitation 


= The present status study is limited to Elementary and 
Secondary Teacher Training Institutes which are all 
Government undertakings; 


— Itcovers those institutes that have courses for certificates, 
diplomas and degrees; and 


— lt attempts to examine the functioning of Resource 
Support Institutes. 


2.5 Methodology 


The normative survey method was adopted for the study. 
Data related to teacher education institutions were collected 
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through a questionnaire, circulated to all the institutions. Follow- 
up personal visits were made to collect the required information. 


Since the State Council of Educational Research and Training 
(SCERT) and Mizoram Board of Secondary Education (MBSE) 
are also involved in certain in-service training programmes, 
relevant data were also collected from them. 

A few selected retired personnel were interviewed regarding 
their perceptions of different aspects of teacher education. 


2.6 Tools 


The questionnaire was the basic tool for this study. The 
design of the questionnaire was developed by an expert 
committee of NCTE. It contained 68 questions. The items were 
included under nine sections: 

(a) General 

(b) Admission 

(c) Curriculum and Co-curricular Activities 

(d) Examination Result 

(e) Students' Welfare 

(f) Staff Development and Staff Welfare 

(g) Administration and Finance 

(h) In-Service Programme 

(i) Research Activities and Future Vision. 

After the questionnaire was developed, it was felt necessary 
to include five more items of information. These open-ended 
items sought to get an institution's perception of (i) the projected 
requirements of teacher educators, (ii) resources needed for IX 
Plan period, (iii) role and functions of the institutions, (iv) 
present status, and (v) problems. 

An Interview Schedule was also developed at the national 
level to elicit views and perceptions of personnel involved in the 
teacher education programme. 
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2.7 Sources of Information 


Information was obtained from the following sources: 


АП teacher training institutions 


Directorate of School Education and Higher and 
Technical Education 


Tribal Research Wing, Directorate of Art and Culture 
SCERT and Mizoram Board of School Education 
Selected retired teacher educators. 


Chapter 3 


Teacher Education in 
Mizoram — An Overview 


3.1 Teacher Education in Historical Perspective 


In the first decade of expansion of formal education system 
in Lushai Hills, the Missionaries found it difficult to induct 
qualified teachers. The local teachers, appointed, had just passed 
lower Primary School examination. They were untrained. No 
regular teachers' training institute could be set up. 


3.11 Initial Missionary efforts 


The first attempt at training teachers was made in 1907. It 
was in that year that EW. Savidge started a training programme 
with 24 boys at Serkawn in Lunglei. In the North, when the 
village schools had gone upto 40 in 1914, the missionaries 
started organising month long special training classes at Aizawl. 
This training course continued till 1925. The main features of 
this course were that : 

— In order to become a teacher in the schools run by 

missionaries, one had to undergo a Teacher Initiative 
Service held in the church just before the beginning of 
each academic session of the training programme; and 


— a special church service was organised for that purpose 
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so that teachers might be evoked spiritually for 
dedication wherein the new teachers solemnly vowed 
to dedicate themselves in the holy service of teaching. 


The aims and objectives of such teacher training were : 


The teachers should realise and provide such an 
environment in which each child would have the 
opportunity to develop his/her abilities to the miximum; 
The teacher should act as a guide and counsellor for the 
children; 

The teacher should help the child develop his/her 
individuality, originality and capability to initiate things 
himself/herself. 

He/she should have close contact with the pupils and 
is expected to do justice to the child by treating him/ 
her in a proper manner. 

The teacher-pupil relationship should be based on love 
and affection in the classroom, outside the classroom, 
in the school, outside the school and in the Community. 


The missionaries prepared lessons on class management and 
published them in the local newspapers which served as a curriculum 
for the teachers training course both in the North and the South. The 
curriculum was divided into three main parts : 


(a) Organisation : The main motto in the organisation part 


(b) 


was “well begun is half done”. The teacher pupils were, 
therefore, taught how to divide the whole course for 
each quarter in order to complete the course within the 
academic year. This included : (1) Maintenance of 
School Registers; (2) Preparation of class work; (3) 
Maintenance of punctuality; (4) Preparation of time 
table; (5) Seat arrangement and its proper use; (6) School 
drill; (7) Singing; (8) Moral teaching; and (9) Discipline. 
Teaching method : The teaching method included : 
(1) Reading in group and individually for beginners; (2) 
Method of writing, (3) Writing composition and letter 
writing; (4) Recitation; (5) Seat arrangement and its 
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proper use; (6) Arithmetic and mental arithmetic; 
(7) Geography teaching. 

They were also given training on how to evangelise the 
students, the church members and the church 
organisations. 

(с) Discipline : On discipline, the training themes and 
mode were based on Bible verses which they translated 
into Mizo. One such verse is: “Не who spares the rod 
hates his son, but he who loves him is diligent to 
discipline him." 


3.1.2 First Set of Training Institutes 


In the North, the Welsh Mission established Teachers' 
Training Institue in 1925 under Miss Katie Hughes, a trained 
teacher with 8 years of teaching experience in England and was 
assisted by Mr. Pasena. Since 1927, the training institute was 
named "Guru Training" which was meant for both pre-and in- 
service training for one year. The Principal, Miss Katie Hughes 
who was given a Mizo name, Ms. Zaii was assisted by eight 
teachers : Mr. Р.Р. Sena, Mr Vankhuma, Ms. Kaithuami, Mr, 
Thala, Mr. Chalchhunga, Mr. Aichhunga, Pastor Chhunhkhama 
and Pastor Saisithanga. 

The subjects taught in the Guru Training were Vernacular, 
English, Geography, Arithmetic, Child Psychology, Method of 
Teaching, Hygiene, Craft, Drawing, Current Affairs, Indian 
History, Nature Study, Civics, Theology and Practical Teaching. 
Total marks for each subject were 100 and pass marks for each 
were 40. 

There was no formal examination. Therefore neither mark 
sheet nor certificates were given to the trainees. Those of the 
trainees whom the teachers found qualified were appointed as 
teachers in schools. 

In the South, the teacher training school for girls, attached 
to the Girls’school at Serkawn, was started in 1925. Ms. Zirtiri 
(Miss E.M. Chapman) and other missionaries who looked after 


the Girls’school were the teacher trainers. Those girls who had 
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passed the upper primary and were undergoing teachers’ training 
at the same time were called 'Student-Teachers'. Their training 
course was of practical nature for teaching all the primary 
classes I-IV. 

Their training course included the following : 

l. Home Science with practical 
Animal Husbandry 
Pottery 
Weaving 
. Agriculture 
. Midwifery for 6 months in the Hospital. 

During the six months of training whenever there was a 
case like delivery of a baby, the trainees were called at Hospital. 
Likewise, apart from teaching classes I to IV, depending upon 
the season and convenience, the above subjects were taught in 
the school and outside the school. 

The trained teachers were useful to the Church as well as 
to the Community where they were appointed as teachers as 
they were trained in various fields. 

In the year 1936, the period of Guru Training for teachers 
which used to be one year, was made a two year course which 
was more formal and aided by the Government with Rs. 500/ 
- per month for salary and students' stipend but was still run 
by the Missionaries. However, it was meant only for in-service 
teachers. A new building, beside Girls' school, was constructed 
for the purpose. 


~ m oor mM 


3.2 Post-Independence Development 


Immediately after Independence, new regulations were 
framed for appointment of primary school teachers. It was laid 
down that minimum qualification for primary school teachers 
would be Middle English (M.E.) or Middle Vernacular (M.V.) 
plus a two years’ course of teacher training (B.E. Jones/Rules 
and Regulations for appointment of Primary Teachers and Their 
Employment’, 1949). Since the existing Guru Training Institute 
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could not cope with the training need of teachers, a Basic 
Training Centre offering two-year course was established at 
Chaltlang, Aizawl in 1953 for aspiring primary school teachers. 
Extremely limited statistical data make it difficult to get a 
picture of the trained teachers in this erstwhile district of Assam. 
The figures available for 1962-63 show that in the entire area 
moré than 50% of primary school teachers were untrained. 

In 1970, a Normal Training Centre was opened for Middle 
School (Upper Primary) teachers. The two Training Institutes— 
Basic and Normal—were amalgamated in 1974 to form 
Undergraduate Teacher Training Institute (UGTTI). The Institute 
started catering to the training needs of the elementary school 
teachers. Shortly thereafter, the second UGTTI was established 
in Lunglei. In 1980, the two UGTTIs were renamed as Teacher 
Training Institutes (TTIs) as Gradute teachers were also offered 
training in these Institutes. The TTI, Aizawl was upgraded into 
DIET in 1988 and the TTI, Lunglei became DIET in 1993. 

Mizoram Hindi Training College (MHTC) was established 
on the 16th October 1975 and after five years it was upgraded 
to the standard of Degree Training College with the opening of 
Parangat (B.Ed.) course from the year 1980. 

The first College of Teacher Education in Mizoram was 
established at Aizawl in 1975 under the name of Gradute 
Teachers Training Institute (GTTI) to serve the whole State. The 
original name was changed to College of Teachers Education 
(CTE) in 1989. The CTE offers B.Ed. course for the teachers 
working in secondary schools as well as elementary schools and 
also for prospective teachers. Ten years after the establishment 
of CTE, the percentage of trained high school teachers was 
found to be 41.6 in 1985, that trained primary school teachers 
49.8 and that of middle school teachers 51.2. 


3.3 Types of Teacher Education Institutions 


There are three types of Teacher Education Institutions 
in the State which are all wholly managed by the State 
Government. 


— Elementary Teacher Education Institution 


20 Teacher Education in Mizoram 


— Secondary Teacher Education Instituion 
- Hindi Teacher Education Institution 


It may be noted that there is no separate Pre-Primary 
Teacher Education Institution. Till 1983 there was provision for 
pre-service training course for prospective pre-school teachers 
in UGTTIs. In 1984, the State Government took the decision to 
upgrade the existing pre-primary teachers and absorbed them 
in the Primary Schools, resulting in the discontinuation of 
pre-primary teachers' training programme. At the moment, a 
3-month on-the-job training for Anganwadi workers is being 
conducted by the Social Welfare Department of the Government 
of Mizoram. Of the four training institutions, MHTC, CTE and 
DIET are located in Aizawl, the Capital town, while the second 
DIET is at Lunglei. 


3.4 Faculty of Teacher Education Institutes 


The College of Teacher Education (CTE) is quite adequately 
staffed. Against 13 sanctioned posts, 12 are in place. Only one 
teacher position is lying vacant as shown in Table 3.1. while Table 
3.2 shows a disturbing picture. Both the ОТЕТ» are inadequately 
staffed. In Aizawl DIET, eight senior positions are yet to be filled 
in. There is no Vice Principal and no senior lecturer out of a 
sanctioned strength of seven in position. The institute is running 
with less than 75 per cent of its sanctioned strength. 


TABLE 3.1 
Faculty Position in C.T.E. 


Name of Posts Posts Posts 
the Post Sanctioned Filled Vacant 
1. | Principal 1 1 - 
2. | Reader 2 2 - 
3. | Selection Grade Lecturer 2 2 - 
4. | Senior Lecturer 3 3 - 
5. | Lecturer 5 4 1 
Total 13 12 1 
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TABLE 3.2 
Faculty Position in DIETs (Aizawl & Lunglei) 


S. |Name of the Post E Posts Posts Filled — | Posts Vacant 
No. Sanctioned 

1, | Principal 1 1 1 1 

2. | Vice Principal 1 1 = 3 

3. |Senior Lecturer 7 

4. |Lecturer 15 

5. |Instructor 5 

6. |Hindi Instructor| 2 

7. |Music Teacher - 


TABLE 3.3 


Faculty Position in MHTC 


Posts Posts 
Sanctioned | Filled 


Name of the Post 


=> 


Posts 
Vacant 
T 


Principal 

Vice Principal 

Language Research Officer (LRO) 
Assistant LRO 

Lecturer 


тоор ps 


Total 


ТЕШЕ БР. - 

The DIET at Lunglei is hardly functional. Besides they ~ 
Principal, the academic staff is virtually non-existent. With тоге = 
than 65 per cent of faculty position yet to be filled in, this district: ы 
level nodal agency cannot be expected to do much. The Hindi ^ ~. 
Training College (MHTC) does not have a full fledged Principal. 
Otherwise it is quite well staffed. 

АП the four Institutes have one common feature. None has 
appropriate staff for teaching the Vocational 
Handicapped or Special needs students. 


570599 
e уау 
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3.5 Qualifications and Specialisation of the Institutes 


Faculty strength is understood better with an analysis of the 
qualification and specialisation of teacher educators. These are 
the indicators of the capacity of the institution to discharge its 
primary functions. A close analysis reveals that the CTE, despite 
having adequate strength of teacher educators, lacks adequate 
number of competent teachers as shown in Table 3.4. Out of the 
total eleven faculty members, six fulfil the qualification norm 
and two come close to the norm. While one teacher is M.Ed. with 
a diploma in Vocational Guidance, two junior teachers are just 
M.A. in Education. While there is at least one faculty member 
to teach English, Mathematics and Home Science and 
Methodology papers, there is none with proper specialisation to 
take care of papers like Physical Science, Life Science and 
Geography. 
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TABLE 3.5 


Profile of Lecturers, DIET, Aizawl 


х5 35 5 
БЕ 55 Б 
РЕЧ 2$ 23 es 
ss [B1 35 2E 
uo zo as ax 
1.| Mr. Pasena Sailo, | M.A. M.Ed. Admn. being | 29.9.'97 
Principal DEVG 
2.| Ms. K. Lainhuapi, | M.A. B.T. Admn. being | 1.12.'89 
Vice Principal (Edn.) 
3.| Ms. MC. Thangi | M.A. (Edn.) | B.Ed. Peda-I 1.12.89 
4.| Ms. Thanchami М.А. (Edn.) | ВТ. Language 
5.| Mr. K. Lalchhuana | M.Ed. B.T. Peda-II 1.12.89 
6. | Ms. Lalsangpuii M.Ed. B.T. RC. 1.12.89 
Sailo 
7. | Ms. Zohming- M.A. (Edn.) | B.Ed. ET 1.12.89 
thangi Varte 
8.| Mr. Zohming- M.Sc. (Zoo) | B.Ed. Science 1.12.'89 
thanga 
9. | Mr.Rosiamliana | B.A. 1) Dipin | Art 1.12.'89 
Ralte Com. Art 
2) Dip in 
T. Edn. 
10. Mr. B. Zadingluaia | M.Ed. B.Ed. Реда-П 17.4.90 
14 Mr. Lalnuntluanga | М.А. B.Ed. SS. 18.4.90 
Hnamte (Pol. Sc.) 
12. Ms. Zochhuani M.A. (Eng.) | B.Ed. Language 3.2.93 
13, Mr. Р.С. Murali- B.Sc., M.Ed. Mathematics | 8.2.93 
dharan M.A. (Eng) 
14 Mr. Lalbiak- M.Ed. B.Ed. Peda-I 19.2.93 
thuanga 
154 Ms. C. Lalneihkimi| M.Ed. B.Ed. Mizo 18.5.94 
| Language 
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TABLE 3.6 
Qualifications of Lecturers of MHTC 


5 Мате Трае of Appt. Qualifications Post held | 
Мо. Present Post. | Gen Hindi 
a H үт 
1. | Мз. Ог. С. Chawng- | 6.12.91 M.A., Ph.D. | M.Ed. | Vice 
thanmawii Principal 
2. |Mr. Shiva Kumar 14.2.86 M.A. М.Еа. | Lecturer 
3. | М5. Ngurchhingi 10.3.92 B.A. M.Ed.| Lecturer 
4. |Ms.Jaya Mukherjee | 16.3.92 M.A. M.Ed.| Lecturer 
5. |Ms. Н. Dengkimi 214.92 B.A. M.Ed.| Lecturer 
6. |Ms. R. Lalthlamuani| 21.4.92 B.A. M.Ed.| Lecturer 
7. |Mr. Vanlalfela 21.4.92 M.A. M.Ed.| Lecturer 
8. |Ms. Lous Hauhnar 22.4.92 B.A. M.Ed.| Lecturer 
9, |М. Вища Chauhan | 1.5.92 M.A. M.Ed.| Lecturer 
10. | Mr. Dinesh Kumar 30.8.94 M.A. M.Ed.| Lecturer 
Dwivedi 
11. | Mr. Habil Kiro ju 03.8.94 pies MA. | МЕ. Lecturer 


Table 3.5 shows that seven lecturers of DIET, Aizawl do not 
conform to the qualification-specialisation if the subjects taught 
by them are taken into account. Since majority of the teachers 
were on the staff of TTI Aizawl, before its upgradation to DIET, 
the qualification-specialisation norm was apparently relaxed 
while absorbing them in the DIET faculties. 

DIET, Lunglei has only two lecturers and the Principal. АП 
of them are M.A. with post graduate diploma in teaching. АП 
the five instructors are trained graduates. The lecturers and 
instructors were on the staff of TTI, Lunglei before it was 
upgraded in 1993. 

In MHTC, all the eleven faculty members are Master's 
degree holders in Hindi but general qualification wise, five of 
them are graduates. 


3.6 Intake and Output of Different Courses in Teacher 
Education 


During the last five years 752 trainees were enrolled in the 
College of Teacher Education (CTE) out of which 630 successfully 
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completed B.Ed. Course as shown in Table 3.7 Average intake 
per year was 150 though year-wise there was variation. The 
intake capacity, provisionally sanctioned by NCTE, is 150. The 
CTE has been allocating 130 seats to In-service trainees and the 
rest 20 to pre-service candidates. Analysis of the trend of 
enrolment shows that during 1992-1994 period, enrolmentslightly 
exceeded the approved strength but during the last two years 
(1995-96), all the seats could not be filled up. During the last five 
years, the CTE produces on an average 126 B.Ed. trained 
teachers per year. s 


TABLE 3.7 


CTE—Intake and Output (B.Ed. Course) 


TABLE 3.8 
DIETs—Intake and Output (ETE) 


Year Middle School Primary School АПЕЛ, 
Trainees Trainees Trainees 


тле EET 
(%) lled (%) lled 
96 90(93.75) 197 | 134(68.02) 293 
100(95.24) 121(90.98) 
108(90.00) 59(92.19) 
115(93.49) 83(79.04) 
123(78.85) 87(52.09) 
536(89.33) 


224(74.45) 
221(92.86) 
167(90.76) 
198(86.84) 
210(65.01) 
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Table 3.8 shows the position of teacher trainees at the 
elementary level. During 1992-96 period, 1266 trainees were 
enrolled in both the DIETs and 1020 passed, pass percentage 
being 80.57. Year-wise enrolment shows a substantial fluctuation. 
The years 1993 and 1994 show а declining trend. This was due 
to the reduced intake of primary teachers trainees. The trend got 
reversed in 1995 but even in 1996, the total number o: primary 
teacher-trainees was less than that of 1992. 

The middle school teacher trainees' enrolment throughout 
showed an increasing trend. Of the total 600 trainees during five 
year period, 536, that is 89.33% got the diploma. 

The average intake of the elementary teacher-trainees in 
Aizawl DIET was 166 with a maximum intake of 229 in 1996, 
whereas in Lunglei DIET it was 87 with a maximum of 104 in 
1992. The approved intake capacity of each DIET is 200. Since 
1989, a total a 2987 elementary school teachers successfully 
completed training course arranged by the two DIETs. 


TABLE 3.9 
MHTC—Intake and Output 


Parangat (B.Ed.) Bridge Course Hindi Shikshak 
Trainees (2 months) (2 years) 
Enro- Passed Enro-| Passed Passed 
lled (96) lled (%) (%) 
9(90%) 27(90%) 
9(90%) 28(93.33%) 
29(90.63%) 


19(65.18%) 
31(88. = 


14(93.83%) 
15(93.75%) 
15(93.75%) 


канг T 32:27 77233717771 


Table 3.9 shows the enrolment of trainees in three different 
courses conducted by MHTC during 1992-96. There was an 
average intake of 32 Hindi teacher trainees for Hindi Shikshak 
2 years Diploma Course. 134 out of 156 trainees completed the 
course successfully. Bridge course had an average enrolment of 
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15. This 3 month course is meant for matriculate teachers with 
Hindi Shikshak Diploma. 61 trainees got the diploma in the last 
5 years. Parangat course had the least enrolment. Out of 66 
enrolled, 62 passed. Thus, a total of 257 got trained in all the 
three courses during 1992-96 period. 


3.7 Position of Trained/Untrained Teachers 


There has been a significant growth in the proportion of 
trained teachers in the first level of education during the 1985- 
1996 period. Table 3.10 shows that 78.46 per cent of primary 
teachers were trained in 1996; the growth has been spectacular 
when compared against 1985 figure of 49.8. Similarly, the 
percentage of trained middle school teachers rose upto 74.42 
from 51.2 per cent in 1985. But, growth rate has been extremely 
tardy at high school stage. The percentage of trained secondary 
school teachers was found to be 47.50 in 1996 against 41.6 in 1985. 


In absolute terms, 1012(21.54%) primary school teachers, 
1141(25.58%) middle school teachers and 1300(52.50%) high 
school teachers were recorded as untrained teachers in 1996. 


Male-female analysis shows that female teachers represent 
46.6%, 21.8% and 21.3% of the total teacher population in 
primary, middle and high school stages respectively. The 
percentage of women trained teachers was very low in 1985-86, 
the figures being 32%, 19% and 15% in primary, middle and 
secondary schools respectively. Table 3.11 shows that the 
percentage figures rose to 79.8, 68.4 and 43.9 in primary, middle 
and secondary schools in 1996-97. In fact, the trained women 
teachers in primary school were proportionately a little higher 
than their male counterparts. The overall trend indicates that 
effort is on to improve the situation. 

The percentage of trained higher secondary teachers has 
been found to be as low as 28%. In fact, the trained teachers have 
not been trained for the stage they are in. All these teachers need 
subject specific training as well as orientation training. 


District-wise analysis of trained elementary school teachers 
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shows that Aizawl district primary school teachers crossed 80 
per cent mark (81.7), followed by Lunglei teachers (76.9) in 1997- 
98. Chhimtuipui District has relatively low percentage of trained 
primary school teachers (55.6). At the middle stage the inter 
district difference is minimal, the figures being 75.3, 73.6 and 
72.4 in Lunglei, Aizawl and Chhimtuipui respectively. 


The heartening feature is that almost all the Government 
primary school teachers are trained. At primary stage, 82.9% in 
Aizawl, 76.9% in Lunglei and 81.2% in Chhimtuipui are Govt. 
school teachers. Except in Chhimtuipui, the bulk of untrained 
teachers are in private schools. District-wise untrained teachers 
are 543(18.3) in Aizawl, 185(23.1) in Lunglei and 404(44.4) in 
Chhimtuipui. At middle school stage around 50% schools are 
Government schools while 33% are the Deficit aided schools. In 
the districts most of the teachers of Government and Deficit 
schools are trained. Here again, untrained teachers are mainly 
in private schools. In absolute numbers, untrained teachers are 
877(26.4%) in Aizawl, 193(24.7%) in Lunglei and 175(27.6%) in 
Chhimtuipui District. 

Regarding the position of trained Hindi Teachers, 
percentage in both middle and high schools is quite high. Only 
136 middle school teachers and 36 high school teachers are left 
untrained. 

Despite the upward trend in the percentage of trained 
teachers, inadequacy in the capacity of training institutions 
remains an issue of concern. 


TABLE 3.10 
No. of Trained and Untrained Teachers (1996-97) 

Stage % of 

Untr- Untr- Untr- Untr- 

ained ained ained ained al 
Primary 1012 21.54 
Middle 666 3320 | 1141 25.58 
High School 232 1300 52.50 
H. Secondary 25 72.00 
Total 2510 | 2672 8253 | 3636 | - | - 
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TABLE 3.11 
Percentage of Trained and Untrained Male & Female Teachers (1996-97) 


Primary 
Middle 
High School 
H. Secondary 


TABLE 3.12 
District-wise Trained Teachers in Elementary Schools (1997-98) 


Stage Chhimtuipui | АШ Districts 
a it а а оны 

Primary 2973 841 910 | 556 76.0 

Middle 3316 634 | 724 737 

Elementary 749 


TABLE 3.13 
Percentage of Trained Hindi Teachers (1996-97) 


Stage Male trained | Female trained | Total trained | 
83.9 75.0 79.7 
83.6 91.7 857 


3.8 Procedure/Criteria for Recruitment/Deployment of 
School Teachers 


Generally, headmasters and teachers for Government 
institutions are appointed either by direct recruitment in 
accordance with the recruitment rules approved by the 
Government and the Minister incharge of the Government, or 
through promotion; the selection agency is a special deparmental 
committee and the appointing authority is Education Secretary 
or Director of School Education, depending on the post for 
which the selection is made. 
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In case of apointment of headmasters of Government High 
School, the Education Secretary is the appointing authority; for 
the post of Asst. Headmaster, the Director of School Education 
is vested with the authority. He is also the appointing authority 
for Headmasters of Government Upper Primary (Middle) Schools 
and Headmasters of Primary Schools. 


With regard to the appointment of teachers in Government 
Schools (High Schools or Primary Schools), a committee is set 
up under the Chairmanship of the Education Secretary with 
Director of School Education, Secretary, Department of Personnel 
and Administrative Reforms (DP & AR) or his representative as 
members. 

For the selection of the teachers of Higher Secondary 
sections, a special committee under the chairmanship of Chief 
Secretary with the Education Secretary, Director of School 
Education and subject experts as members is formed. This 
committee takes the personal interview of candidates called for 
interview after having been screened on certain criteria. The 
decisions of the committee are final. Teachers, working in 
private schools, become employees of the state education 
department, once these schools are taken over by the State 
Government. The formalisation process is through a nominal 
inteview. 

For selection of Headmaster and Teachers of Non- 
Government High and Middle schools, selection committees are 
constituted, comprising officers of the Department of Education 
as well as the representative of the management committee of 
the concerned schools. The authority for appointing Headmasters 
and Trained Graduates lies with the District Education Officer 
and for other categories of teachers with the Director of School 
Education. 

In most cases, the final selection is made on the basis of 
personal interview of the candidates. The appointment order is 
issued by the chairman of the managing committee of the 
concerned school. 

Deployment of teachers is a vexed issue. There are instances 
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of temporary attachments of recruits to any convenient school 
for a period of time. This practice affects the schools in rural 
area. No committee has yet been constituted to study the 
problem and take corrective measures. 


3.9 Teachers' Associations 


The different recognised Teachers' Associations are : 


1. Mizoram Primary Teachers' Association (MPTA) 

2. Mizoram Middle School Teachers' Association (MMSTA) 

3. Mizoram High School Teachers' Association (MHSTA) 

4. Mizoram Govt. High School Teachers' Association 
(MGHTA) 

5. Mizoram Hindi Teachers' Association (MHTA) 

6. Mizoram Hindi Training College Employees’ Welfare 
Association. 

7. Mizoram Work Education Teachers’ Association 
(MWETA) 

8. Science Teachers Association of Mizoram (STAM) 

Some of the major functions of these Associations may be 

grouped as: 
1. To safeguard and promote the welfare, dignity and 


2- 


professional interest of all members; 


To render possible support and cooperation to the 
authority at various levels for achieving qualitative 
improvement of education; and 

To create a clean and healthy academic atmosphere in 
educational institutions. 


As the focus of these Associations is on the administrative 
and financial problems of teachers, their role in the field of 
teacher education is subdued. 


Chapter 4 


Management of Teacher 
Education 


4.1 Teacher education in Mizoram has been in existence without 
any comprehensive government regulation directing its course 
of growth. No State Board of Teacher Education has yet been 
constituted for ensuring coordinated development of this vital 
sub-system. The State Government has been exercising 
administrative and financial control over all the teacher training 
institutions through two Directorates of Education. While 
elementary teacher training institutes (DIETs) are under the 
control of the Directorate of School Education, the College of 
Teacher Education (CTE) and Mizoram Hindi Training College 
(MHTC) are under the jurisdiction of the Directorate of Higher 
and Technical Education. While the academic control of CTE is 
exercised by the North Eastern Hill University (NEHU) Shillong, 
that of DIETs is exercised by the Mizoram Board of Education. 
MHTC is academically controlled by the Central Institute of 
Hindi, Agra. 

With the enactment of the NCTE Act of 1993, followed by 
the Gazette of India notification dated August 17, 1995 for the 
establishment of NCTE, the entire management of the teacher 
education in Mizoram along with the rest of the country is going 
to take a new turn. “The Act has been enacted with a view to 
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achieving planned and coordinated development of the Teacher 
Education system throughout the country, the regulation and 
proper maintenance of norms and standards in the teacher 
education system and for matters connected therewith. The Act 
provides that institutions offering course or training in Teacher 
Education immediately before the date of establishment of the 
NCTE namely 17th August, 1995 may apply for grant of 
recognition within six months of the date of establishment of the 
NCTE, and those institutions which have made the application 
for recognition within the stipulated period of six months can 
continue such a course or training until the disposal of the 
application by the Regional Committee". Mizoram Teacher 
Training Institutes have come under the territorial jurisdiction 
of the office of the Regional Director, Eastern Regional Committee 
(NCTE) Bhubaneswar, Orissa. 


"In terms of the Section 16 of the Act, Universities, agency 
or authority to which an institution is affiliated for conducting 
examinations of Teacher Education qualifications are required 
with effect from 17th August, 1995 to grant affiliation, whether 
provisional or otherwise, or hold examinations, whether 
provisional or otherwise for a course or training in teacher 
education institutes only after recognition or permission to start 
new course is given by the NCTE. It is also notified that once 
the recognition of an institution is withdrawn by the NCTE, such 
institutions are required to discontinue the course of training in 
teacher education and the concerned university, agency or 
authority shall cancel affiliation of the institute." The Act, thus, 
not only provides a legal basis for the management of teacher 
education in every corner of the country but also empowers the 
NCTE to have an administrative control over the affiliating 
bodies of the training institutes. 


4.2 Conditions for Recognition of Training Institutes 


= The Teacher Training Institute should have at least 10 
acres of land of its own, to be used for construction of 
building for institution and administration апа for 
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hostel accommodation and staff quarters and also for 
play ground purposes; 

— The Institute's building must consist of suitable rooms 
to provide for classrooms with roughly 60 sq. ft. of 
carpet area per inmate, one 2000 sq. ft Auditorium-cum- 
projection hall, , Laboratory and Special Rooms, Library, 
Staff rooms separately for men and women, Principal's 
room, Store room for craft and physical education 
articles, Toilet facilities separately for men and women 
and women's common room; 

— Bathrooms and toilet at the rate of one for ten inmates 
separately for both sexes in a co-educational institution 
should be provided; 

— Furniture for all rooms should be provided to the value 
of at least a lakh of rupees; 

— Laboratory equipments worth at least a lakh of rupees 
should be provided for Science, Geography, Home 
Science; 

— Audio-Visual appliances worth about Rs. 50,000 should 
be provided; 

— Sports/Arts/Music equipments worth about Rs. 50,000 
to be provided; 

— Work experience materials worth about Rs. 50,000 to be 
provided; 

— А room with a space of approximately 100 sq. ft with 
sufficient storage space to keep the equipment 
furnishings to organise various learning situations, and 
provision to observe the trainees at work in the 
laboratory situations, without being noticed, has to be 
provided; 

— Each Teacher Training Institution should have a good 
library with at least 10,000 volumes of books and 
reference books worth at least a lakh of rupees. 


— Playground space for sports and other physical education 
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activities with an area of about 5 acres should be 
provided; 

— Atleast one full fledged recognised Middle School with 
classes I to VIII should be functioning under the same 
management of every Teacher Training Institute seeking 
recognition for the purpose of teaching practice to the 
trainees. 


— The Authority competent to grant recognition shall take 
into account the need for granting such recognition to 
Teacher Training Institutes taking into consideration the 
trained teachers already available and waiting for 
appointment and potential to absorb the teachers to be 
trained in future in the service of Government and 
Private Schools. 


= The Teacher Training Institutes should not admit more 
than forty students in the first and the second year of 
their functioning. 


Оп June 51, 1993, the Hon'ble Supreme Court in its judgement 
related to teacher training observed that the above conditions 
have to be satisfied by a Teacher Training Institute to qualify for 
grant of recognition. “АП facilities and equipments are absolutely 
necessary and institutions bereft thereof have no place to exist 
nor entitled to recognition". The NCTE invited the attention of 


the State to this crucial aspect in its correspondence dated 
5.7.1995. 
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The CTE is provisionally affiliated to the NEHU. Pending 
the fulfilment of Recognition Norms of NCTE, temporary 
recognition has been granted upto 1998-99 with an approved 
strength of 150 seats. The CTE has also applied to the NEHU, 
as per directive of the NCTE, for permanent affiliation. 


TTI, Aizawl and TTI, Lunglei were proposed to be upgraded 
to DIETS by the State Government and the Government of India 
gave its approval in March 1988 and May 1992 respectively. 
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Accordingly TTI, Aizawl was upgraded into DIET on 30.12.1988 
under CSS of Т.Е. (vide Govt. Notification No. B. 12010/35/88- 
EDN of 30.12.1988) and TTI, Lunglei was upgraded into DIET 
on 4.2.1993 under B. 12019/35/88-EDN / PT-III of 4.2.1993. Both 
the DIETs are in the process of applying to NCTE for recognition. 

MHTC is affiliated to the Central Institute of Hindi, Agra 
(MHRD, Govt. of India) since 1973-74. 


44 Recruitment of Teacher Educators 


Generally, the teacher educators are appointed either through 
promotion or by direct recruitment in accordance with the 
recruitment rules, framed by the Mizoram Education and Human 
Resources Department and duly approved by the Government. 
The selection agency is either Mizoram Public Service 
Commission or the Departmental Promotion Committee. From 
time to time, Special Departmental Committee is also constituted 
by the Government for the purpose of recruitment. 

Recruitment Rules of 1993 pertaining to the posts of Principal, 
Vice Principal, Sr. Lecturer and Lecturer, DIET are given in the 
following pages. 
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4.5 Funding of Teacher Education Institutions 


Since all the teacher education institutions in the State are 
wholly managed by the State Government, sources of their 
funding are : 

e Student Fees 

• Non-Plan Budget 

• Plan Budget 

e Grants under Centrally Sponsored Schemes (CSS) 


4.5.4 Student Fees 


A very nominal fee is charged by the institutions. In case 
of in-service teacher trainees, it involves only the admission fee. 
This fund does not directly help the institutions since it is 
deposited in the revenue income head of the Government. 


4.5.2 Non-Plan Budget 


The proposed expenditure for the maintenance of the 
institutions at the existing level of operations is estimated and 
proposed under the non-plan budget. Salary and contingency 
account for the bulk of the proposed expenditure. Table 4.1 
shows that non-plan expenditure during 1992-93 to 1996-97 
ranged from 57 per cent to around 82 per cent of the total annual 
expenditure on the training institutions. 


TABLE 4.1 


Expenditure on Teacher Education (in lakhs) 
(CTE, DIETs, MHTC, SCERT & Sc. Prom.) 


Year Expenditure on T.E. % of 
Total Edn. 
jes N.P. N.P. as % total Expenditure 
1992-93 109.81 63.96% 33% 
1993-94 123.29 57.19% 3.6% 
1994-95 133.13 74.36% 2.896 
1995-96 166.09 81.54% 2.7% 
1996-97 187.86 69.08% 2.8% 
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Thus while the proportionate expenditure on Teacher 
Education increased from 3.3 per cent in 1992-1993 to 3.6 per 
cent in 1993-1994, from 1994-1995 onward, expenditure level got 
reduced to around 2.8 per cent of the total State expenditure on 
Education. 


4.5.3 Plan Budget 


The estimate on the expansion and implementation of new 
schemes of these institutions for the next financial year are 
reflected in the plan budget. Table 4.1 showed that actual 
expenditure under this budget head had quite a fluctuation 
during the last five year period. 


4.5.4 Grants under Centrally Sponsored Schemes 


Central assistance is provided on the basis of; 

(a) systematic identification of institution; 

(b) determination of the requirements of each institution; 
and 


(c) preparation of a proper programme of teacher education. 


The Government of Mizoram took up the scheme of 
upgradation of two TTIs to DIETs under the centrally sponsored 
scheme, "Restructuring and Reorganisation of Teacher 
Education" of 1987-88. Under the scheme, cent per cent Central 
assistance was to be provided for setting up of new DIETS or 
for upgrading institutions into DIETs and for which the State 
Government would be required to commit the existing level of 
expenditure on selected institutions. 


During 1987-88 to 1994-95, the State received Rs. 145.13 
lakhs of Central assistance for the development/support of the 
two DIETs. In addition, an excess expenditure of 73.26 lakhs was 
incurred on the Scheme which was met out of State's own 
resources mainly to meet the State's committed liability at the 
existing level of expenditure. 


The State received grants for a number of projects, sponsored 
by the Centre, Some of these projects are on Educational 
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Techonology, Non-Formal Education, IEDC, EOSE, 
Vocationalisation, Operation Blackboard etc. During the five 
year period (1992-1996), the State received Rs. 700.91 lakhs for 
CSS project under School Education. 


4.6 Selection of Teachers for Training 


Selection of teachers for deputation to training courses is 
made at the Directorate level. For training course and orientation 
programme of a short duration of one or two weeks, the District 
Education Officer or the Sub-Divisional Education Officer, as the 
case may be, selects teachers without having to take the approval 
of the Director. Seniority of the untrained teachers is the criteria 
for their selection for training at DIETs and MHTC for 
comprehensive training course. 


The College of Teacher Education (CTE) admits the teacher 
trainees out of the list of selected ones from amongst the 
untrained graduate teachers of secondary as well as middle 
schools. These trainees represent around 87 per cent of the total 
B.Ed. trainees. The rest are graduate pre-service trainees, admitted 
on the basis of an admission test. 


4.7 Professional Development of Teacher Educators 


No strategy has been developed at the State level to ensure 
time bound opportunities for the teacher educators for their 
professional growth. As it is mandatory for the lecturers of the 
College of Teacher Education (CTE) to undergo two refresher 
courses for being eligible for selection grade/readership, they 
wait for their turn to participate in the courses, organised by the 
Universities. These courses, designed for the faculty members 
of the Deptt. of Education of degree Colleges and Universities, 
do not have much relevance for the teacher educators of CTE. 

In-service training programmes for teacher educators of 
DIETs are organised either by the national/ regional level agencies 
like NCERT, NIEPA, RIE etc. or by the State level agency, SCERT. 
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These trainings are not organised out of the specific training 
needs of the teacher educators. 


The lecturers of Mizoram Hindi Training College have 
hardly any scope for professional growth. It was only in 1998 
January that a refresher course of 15 days' duration was attended 
by them for the first time at CIH, Agra. 


Seminars and workshops are not a regular feature and the 
motivation to participate in these forums is rather low among 
teacher educators of all the training institutes. 


48 Linkages of Teacher Education Institutions 


Inter-institutional linkages are very tenuous. Institutions 
function virtually in isolation. There is no state level nodal 
agency to forge effective linkage between training institutions 
and resource support agencies like different academic 
departments of colleges and University Campus. There is no 
forum to coordinate the programmes of community agencies 
and professional organisations. In the absence of any regular 
newsletter, there is hardly any dissemination of vital information 
relating to teachers and teacher education programmes. 


Chapter 5 


Resource Support Institutions 


The following are functioning as resource support 
institutions in teacher education: 

— State Council of Educational Research and Training 

— District Institutes of Education and Training 

— Mizoram Board of School Education 

- Colleges of Teacher Education and 

— Mizoram Hindi Training College. 


5.1. State Council of Educational Research and Training 
(SCERT) 

The SCERT was established in 1980 as an Academic Wing 
of the Directorate of School Education and as a counterpart of 
the National Council of Educational Research and Training 
(NCERT). The Council is concerned mainly with the qualitative 
improvement of School Education, Teacher Education and Non- 
formal Education. 

Its functions include : 

— Acting as an agent of change is school education, non- 
formal education and teacher education in the State; 

— Arranging in-service training of teachers and orientation 
programmes for education officers dealing with 
elementary, secondary and higher secondary education; 

— Acting as a nodal agency for all kinds of educational 
programmes and schemes which aim to bring about a 


The 
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qualitative improvement in education at the school level; 
Giving technical guidance and programme support to 
the District Institute of Education and Training; 
Developing curricula, instructional materials, text books 
and teachers’ handbooks for use in the educational 
institutions and for teachers of elementary, secondary 
and higher secondary schools; 

Conducting studies and investigations on various 
educational problems; 

Undertaking specific educational projects; 

Acting as a clearing house for new ideas and practices; 
Developing teaching aids, educational films and slides 
for school education and teacher education; 
Providing liaison between NCERT and the State 
Education Department; and 

Acting as an advisory body in the planning, management 
and implementation of all educational programmes 
within the ambit of school education and teacher 
education. 


various programmes organised and activities under- 


taken by SCERT from 1981 to 1996 are presented in Table 5.1. 


TABLE 5.1 
SCERT Programmes (1981-1996) 
Types No. of Programmes/ No. of 
materials developed participants 

Training 378 15.440 
Workshops 169 3,095 
Extension 20 3,093 
Publications 159 

Field Survey 7 

Audio Video Material Dev. 226 


SCERT has been mainly engaged in specific educational 
projects, initiated by external agencies. Publications are mostly 
project related. The major activities of various cell/wings (1995- 


96) are given on the following pages: 
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SCERT is virtually not developing curriculum and teaching 
learning materials for the schools. This function is carried out 
by Mizoram Board of School Education (MBSE). An inter- 
linkage between the two institutions is needed. 

The Research and Development Wing and the Curriculum 
and Evaluation Cell need strengthening in terms of staffing and 
training. 

The Science Promotion Wing is handicapped by the non- 
filling of both the posts of lecturers as well as non-provision of 
laboratory facilities. 

The Institute of Spoken English under District Centre for 
English Language is virtually inoperative due to non-filling of 
vacant teacher posts and delay in providing proper space. 

SCERT has a fairly large functional space. More space is 
needed for library, lecture hall and committee room. 

The Institutes role as а nodal agency is rather limited, 
particularly in relation to the DIETs. The heirarchical ranking of 
the heads of the institutions may be a factor. The head of SCERT 
and that of DIET are Joint Directors in rank. Hence, SCERT has 
a delicate job in exercising academic control over DIETs. 
Upgradation of SCERT is called for. Planning and management 
is a neglected area. To play advisory role in this regard, SCERT 
needs capacity building. And this is urgently needed if SCERT 
is to help the DIETs in preparing their perspective plans. 


52 District Institutes of Education and Training (DIETs) 


The two DIETs—in Aizawl and Lunglei—have not yet 
attained functional autonomy (academic, administrative and 
financial). They have very limited capacity to play the role of 
district level nodal agencies. 

The role and functions of the DIETs are: 

1. Training and orientation of the following functionaries: 

— Elementary school teachers; 
—  Headmasters, heads of school complexes and 
officers of Education Department upto Block level; 
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= Instructors and Supervisors of non-formal 
education and adult education; 

- Members of the District Board of Education (DBE), 
Village Education Committee and community 
leaders; and 

- Resource persons for various programmes to be 
conducted by the DIETs. 


2. Academic and resource support to the elementary and 
adult education system in the district. 


3. Action research and experimentation to deal with specific 

problems of the district. 

DIET, Aizawl organised 16 programmes for 487 participants 
during the last five years. These programmes were in addition 
to the regular pre-service and in-service teacher education 
courses of the Institute. All the seven academic branches are 
more or less functional. The extent of resource support to the 
elementary and adult education system in the district is rather 
nominal. No action research has been undertaken by the DIET, 
Aizawl. Non-filling up of posts of Senior Lecturers is a hurdle 
in the way of achieving the goals of the programmes. 


DIET, Lunglei, upgraded from TTI in 1993, has not yet been 
able to cater to the teacher education need of the districts. Two 
of its seven units are reported to be funcitioning. Non-filling of 
all but three faculty positions, inordinate delay in completion 
of its academic building and non-framing of proper academic 
calendar have robbed the institute of its functional character. 


5.3 Mizoram Board of School Education (MBSE) 


The Mizoram Board of School Education was established 
for the regulation, supervision and development of School 
Education in Mizoram in accordance with the provisions of 
MBSE Act, 1975. The Board is a corporate body. It has attained 
academic autonomy. The provisions of the Act, unless amended, 
stand in the way of its attaining administrative and financial 
autonomy. The Government has the power to suspend it if its 
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performance is found to be unsatisfactory; it has also the power 
to make rules. The budget estimates of the Board form a part 
of those of the Directorate of School Education. 
Some of the major powers and functions of the Board are: 
i) To prescribe course of instruction. including practice 
teaching, practical work and the like, where necessary, 
for Pre-Primary, Middle, High, Higher Secondary and 
Professional or Vocational Schools and District Institutes 
of Education and Training; 
ii) To conduct and supervise examinations based on such 
courses and to award certificates; 

iii) To prescribe, prepare, publish and select text books and 
supplementary books; 

iv) To prescribe necessary qualification of teachers; 

v) To organise seminars and provide ‘in-service’ training 
course; and 

vi) To advise the Government on reorganisation and 
development of school education, undergraduate 
teachers’ training courses and professional or vocational 
course. 

During 1991-1995 period, 62 workshops on various aspects 
of curriculum development and evaluation techniques were 
organised involving 1399 participants. The Board exercises 
academic control over DIET in the form of Syllabus preparation 
and conduct of examination. The Board also extends resource 
support on request to the DIET and the SCERT in their orientation 
programmes and workshops. There is occasional overlapping in 
the workshops conducted by MBSE and SCERT. Absence of a 
formal coordinated plan of action between the two institutions 
is responsible for this overlap. 

With plus 2 stage becoming a part of School Education, 
MBSE needs reorganisation of its functioning and strengthening 
of its staff. The Board has started initial dialogue with the DIETs 
in connection with the framing of a syllabus for two year 
Elementary Teacher Training Programme. 
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54 College of Teacher Education (CTE) 


Established in 1975 under the Mizoram Institute of Education 
(МІВ), the ‘Institute’ was offcially changed to CTE by the State 
Government in 1989. 


The functions of the College are to conduct : 


(1) Pre-service and in-service education of secondary school 
teachers; 

(2) Short-term courses in specific subjects; 

(3) Orientation programmes for Resource Persons; and 

(4) Seminar/Workshops/ Symposia. 

Besides the B.Ed. Courses, the college had conducted only 
six short-term training courses, involving 52 participants during 
the period 1986-1988. The college has not yet extended resource 
support to schools nor has it any record of extension service. 
Institution-initiated research has hardly been undertaken. 


The college is at present accommodated in a rented house. 
Thus, the institute with no building of its own and with overall 
poor facilities as well as inadequate functional strength, has yet 
to attain the status of a full fledged Secondary Teacher Training 
College. 


In March 1993 the Government constituted a Task Force for 
formulation of the upgradation project to be implemented 
during the 8th Plan period. The Task Force recommendated 
upgradation of the college to a full-fledged CTE. To scrutinise 
and sanction the project proposals, a State level Empowered 
Committee was constituted in May 1994. In 1996, a detailed 
Project Proposal was submitted to the Government of India 
seeking Central Assistance of Rs. 99,22,316.00 (84,21,356 non- 
recurring+15,00,960 Recurring). Central sanction of Rs. 67 lakhs 
has already been accorded and an advance amount of Rs. 43 lakhs 
released. The upgraded CTE hopes to have an intake capacity 
of 180 and to function as a resource support institution with 
optimum level of efficiency. But the major hurdle is the land for 
proposed building complex. The State Government has not yet 
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been able to allocate the land (5 acres minimum requirement). 
The land in possession in Aizawl is less than 1 acre. A recent 
move has been to allocate land in Kolasib 100 Km. away from 
Aizawl. Uncertainty prevails and the released fund remains 
unspent. 


5.5 Mizoram Hindi Training College (МНТС) 


The Institute, established in 1975 as Mizoram Hindi Training 
Institute, was engaged in offering two year Diploma Course for 
untrained Hindi Teachers of Middle Schools. During the 6th 
Five Year Plan, Hindi was made compulsory in High Schools 
and the Institute started a Bridge Course in 1979 followed by 
Parangat (B.Ed.) course in 1980. In 1996, the institute was 
renamed Mizoram Hindi Training College with the approval of 
Central Institute of Hindi, Agra. 

The main functions of the College are: 

1. Providing in-service training to Hindi teachers of Middle 

and High Schools; and 

2. Propagation of Hindi throughout the State. 

The College, apart from the three courses, does not organise 
any other programme. It has not been able to provide resource 
support to schools. No extension service is organised. As a part 
of the Institutional project, it has brought out one publication 
and has undertaken to publish one dictionary. The College is 
accommodated in a rented building. It has been allotted а 
spacious land (11.53 bighas) since 1988. Proposal involving 
Rs. 3.4 crores for assistance for construction of MHTC Complex 
under Centrally Sponsored Scheme was submitted to the 
Government of India in March 1991 with a reminder in Oct. 1997. 

Silence of the Central Government in this regard and lack 
of a renewed effort on the part of the State Government to have 
a relook at the proposal and to recast it at a realistic level have 


virtually rendered the project a non-starter. 
il 


Chapter 6 


Pre-service Teacher Education 


6.1 Pre-service Teacher education at the first level of 
education is virtually out of favour With the decision makers of 
the State. There is no pre-school teacher's training institute in 
the State. The training programme, continued till 1983, has been 
discontinued since 1984—the year, the Government of Mizoram 
decided to upgrade the existing pre-primary teachers to the rank 
of primary school teachers. The State Department of Education 
does not run any pre-primary centre. Anganwadi centres under 
the ICDS programme, conducted by the Social Welfare 
Department, have no linkage with the Department of Education. 


Pre-service teacher education at the elementary level was 
started in DIET, Aizawl in 1991. It was a two year course leading 
to a Diploma in Elementary Teacher Education. The curriculum 
was based on the national framework of curriculum developed 
by NCERT. However, after conducting four batches of pre- 
Service training programme, it was discontinued and is yet to 
be revived. The main reason for discontinuation was uncertainty 
in the absorption of the trained Prospective teachers into the 
elementary schools. The field teality did not justify the decision 
of the Government. Whereas 177 student-teachers were trained 
during 1991-95 period, the Government did recruit a fresh 
number of 396 untrained teachers in the elementary schools 
during the same Period. It is apparent that no need assessment 


| 
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was made in advance and no planning was done to expand the 
programme in TTI, Lunglei. 


6.2 Secondary Teacher Education 


Pre-service teacher education for prospective teachers of 
secondary schools is conducted by the College of Teacher 
Education (CTE), Aizawl. This training programme is of one 
year duration. The curriculum and syllabus prescribed by the 
North Eastern Hill University (NEHU) are followed. A trainee, 
on successful completion of the course, is awarded B.Ed. degree 
by NEHU. The course content and processes of this pre-service 
training course are identical with those of the in-service B.Ed. 
course. In fact, both the pre-service and in-service trainees 
attend their courses concurrently. 


Content and Evaluation of B.Ed. Course 


The detailed outline of the content (revised in 1993) along 
with the breakdown of marks for each group and the evaluation 
process, to be followed, are as follows: 


Scheme of Studies Marks 
= _§ 
A. Compulsory Group : 
Paper І : Education in Emerging India 80 20 
Paper П : Educational Psychology 80 20 
Paper III: Secondary Education and the Teacher 80 20 
Paper IV: Problems of Education in India 80 20 


with special reference to North 
Eastern Region 


B. Elective Group : Teaching Specialisation 
Paper V : Any two of the following papers 80 20 
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Paper VI 80 
i Teaching of MIL (MIZO) 
ii. Teaching of English 
Ш. Teaching of Physical Science 
iv. Teaching of Life Science 
v. Teaching Geography 
vi. Teaching of Mathematics 
vii. Teaching of Social Studies 
viii. Teaching of Home Science 
C. Elective Group : Additional Specialisation 
Paper VII ps two from the following: 40 
Paper VIII 40 
i. School Organisation and Management 
ii. Education of Exceptional Children 
iii. Population Education 
iv. Adult and Non-formal Education 
у. Educational Guidance and Counselling 
D. Practical Work : 


20 


20 
20 


1. Educational Statistics: (Numerical data and frequency 
distribution; Graphical representataion of data: Polygon 
and Histogram; Measures of Central Tendency and of 
Variability; Correlation by Rank Difference Method) 

2. Teaching Practice : 20 supervised lessons in each 
teaching specialisation, 5 of which may be practised in 


simulated situation. 


3. Practical work in one of the following areas: 


1. Educational Survey 2. Case Studies 

3. Rural Hygiene and 4. Occupational Guidance 
Sanitation 

5. Health Education 6. Adult Literacy. 


7. School Dropouts 8. Juvenile Delinquency 
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9. Sociometric Studies 10. Study of learning 
problems of students. 


11. Remedial teaching 12. Book review 

13. Programmed learning 14. Evaluation 

15. Co-curricular activities 16. Study of classroom 
climate. 


17. Organisational study — 18. Аатіпіѕігабоп of tests 

of school 

19. Any other appropriate item. 

4. Work Experience : Each candidate will take up any one 
of the activities under the supervision of College 
Supervisors. These will be assessed internally. 

The activities include: Carpentry, Knitting, Embroidery, 

Bamboo and Cane work. Campus beautification, Clay 

modelling and. Chart making. 

Evaluation of Group D: 

(i) Practical teaching : (a) At least one lesson shall be 
observed by the Board of Examiners, appointed by 
the Universtiy. This will be assessed for a maximum 
80 marks. (b) Observation Record: 20 marks 
internally assessed by the college. 

(ii) Viva voce, based on the report on practical work 
and the statistics work book and lesson plan 
books, shall be conducted by the Board of 
Examiners. Assessment will be done for a maximum 
of 80 marks. 

The activity carried out under Work Experience shall be 
assessed internally for a maximum of 20 marks. Marks, obtained 
in practical teaching and Viva, shall be converted separately into 
letter grades on a five point scale and the final grading will be 
the result of the combined grading. A candidate must get a 
minimum of C Grade (50-59) to clear Group D- Any candidate, 
failing to get the qualifying Grade shall not be allowed to sit for 
final theory written examination. 


62 Teacher Education in Mizoram 


6.3 Major Issues of Concern 


Analysis of the various dimensions of pre-service teacher 
education programme reveals quite a few inadequacies. Some 
of these are: 


Accent of Theoretical Knowledge 


Theory is predominant in the course content and as such, 
the major part of the training programme is devoted to the 
exposition of theoretical knowledge. Divorced from the practical 
implications, theoretical knowledge thus gained has hardly any 
relevance for a trainee in the post-training period. Ineptcurricular 
transaction leaves majority of the trainees confused about 
important theoretical concepts. Since a proper theoretical 
grounding is needed, the course should be so redesigned that 
а proper integration of theory and practice is ensured and that 
the professional needs of student teachers are adequately met. 
Besides, the transactional quality needs to be so improved that 
the teacher educators are dissuaded from dealing with 
generalities. And this calls for meaningful refresher courses for 
teacher educators and their involvement in research on school 
related issues. 


Lack of Emphasis on Practical Training 


The in-built weakness of this training, as conducted by CTE, 
is its low-key treatment to the most vital component, the 
practical training. The institute does not have an experimental 
school attached to it. Besides, there is no systematic guidance 
on designing lesson plans, no prolonged supervised practice 
teaching, no purposive effort at arranging model lessons and 
demonstration classes, no simulated teaching practice followed 
by discussion and criticism on finer points of teaching. The 
trainees are niether oriented to different relevant models of 
teaching, nor are they engaged in the preparation and 
administration of various types of scholastic tests. 


Project work, a component of the syllabus, has been reduced 
to a ritual. Trainees, opting for ‘remedial teaching’ and 
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'programmed learning', submit essays on these topics. A pet 
topic is sociometric study and almost 30 per cent of trainees 
submit this project work though even the basic concept of 
'sociometry' is not clear to many of them. 

In the absence of adequate staff for supervision of work 
experience activities, it is the product not the process that is 
assessed. And the product may or may not be the result of 
trainees' efforts. 

A serious rethinking on all aspects of practical training is 
urgently needed. 


Inadequate Teaching Resources 


The number of teacher educators to provide guidance on 
all the method papers offered by the institute are inadequate. 
Hence, quite a few trainees are discouraged to offer method 
papers of their choice. Of the eight method papers, 'Mizo' paper 
draws disproportionately large number of trainees. More than 
25 percent of the candidates take the final practice teaching class 
on a Mizo topic. 

A few members of the teaching staff do not come up to the 
required level of teaching and guidance. There is none qualified 
to teach Educational Technology and Computer Education, the 
two additional specialisation areas under elective group. As 
such, both these papers are not offered by the college. Lack of 
proficiency in many cases is compounded by dictation of notes 
even on ‘Statistics’. 

Capacity building of the academic staff is crucial for the 
quality improvement of the pre-service teacher education 
programme. 
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Chapter 7 


In-service Teacher Education 


In-service teacher education programmes conducted by the 
training institutes broadly fall under two categories : (a) Long 
duration courses: and (b) Short term courses. 


Long Term In-service Teacher Education 


In-service training is transacted by: 

1) The College of Teacher Education (СТЕ); 

2) District Institutes of Education and Training (DIETS); 

and 

3) Mizoram Hindi Training College (MHTC). 

The CTE runs one year B.Ed. course for the graduate 
untrained teachers, primarily of secondary schools. The training 
is the same as the Pre-service Teacher Education programme. 
During 1992-1996 period, 646 teacher trainees attended the 
course and 550 of them passed out with B.Ed. degree. The 
average pass percentage was 85.14. 

The two DIETS conduct one year course for elementary 
School teachers. The scheme of studies and evaluation, designed 
by the Mizoram Board of School Education (MBSE), are broadly 
in line with the guidelines of NCERT. 


The course content and scheme of evaluation, revised in 
1991, follow. 


In-service Teacher Education 


Scheme of Studies (E.T.T.) 


Paper 


Subject 


A. Pedagogical Theory 
Teacher Education in the Emerging 


+ 


Indian Society and Educational 


Psychology 


Curriculum, Evaluation and School 


Management 


В. Content-Cum-Methodology Course 


12. 


Mother Tongue 
Hindi 
English 
General Science 
General Mathematics 
Social Studies 
Drawing 
Work Education 
Practice Teaching 

a) Lesson Plan 


b) Practice Teaching 
(Internal assessment) 


c) External Examiner 
Working with Community 


Scheme of Examinations 


Paper 


Subject 


A. Pedagogical Theory 
1. 


a) 


b) 
a) 
b) 
c) 


Teacher and Education in 
Emerging Indian Society 
Educational Psychology 
Curriculum 

Evaluation 

School Management 


Marks 
Middle Primary 
100 100 
100 100 
100 100 
50 50 
100 100 
100 100 
100 100 
100 100 
50 50 
100 100 
100 100 
25 marks 
50 marks 
25 marks 
100 100 
Marks 
Middle Primary 
60 
40 40 
30 30 
30 30 
40 40 
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B. Content-cum-Methodology 

3. Mother Tongue : Method and Content 40460 — 40460 

4. Hindi : Content 50 50 

5. English : Method and Content 30470 |. 30470 

6. General Science : Method and Content 70«30 70+30 

7. General Mathematics : Method and 60-40 60+40 
Content 

8. Social Studies : Method and Content 70430 70+30 

9. Drawing 50 50 


During 1992-96 period, 600 middle school teacher trainees 
and 666 primary school teacher trainees participated in the 
training programme. As many as 536 middle school teachers 
and 484 primary school teachers completed the course 
successfully. 

The Mizoram Hindi Training College runs two courses for 
untrained Hindi teachers of middle and high schools. A Bridge 
Course is also run for content competency of trained matriculate 
Hindi teachers. АЈ the three courses have been framed by CIH, 
Agra. The courses, revised in 1989, are as follows: 


Scheme of Studies for H.S.D. (Post Matric Diploma Course) 


A. First Year Course 


Paper Subject Marks 
Paper! Hindi Prose literature of Intermediate level (804-20) 
Paper Ш Hindi Poetry (80420) 
Paper Ш Hindi Grammar and Practices (80+20) 
Paper IV Functional Hindi Structures and Usage (80+20) 
Paper V Oral Expression (50450) 


B. Second Year Course 


Paper Subject Marks 

Paper I - Methodology of Second Language (80420) 
teaching with special reference to Hindi 

Paper И - Principles of Education and School (50420) 


Education 


In-service Teacher Education 


Рарег Ш - Psychology of Learning and Lesson 


Planning 

Paper ІМ - General Linguistics 

Paper У - Hindi Literature—Essays and Drama 
Practical : Internal - 


External - 


Schemes of Studies for Bridge Course (3 months) 


(Content Enrichment Course) 


Paper] - a) Modern Literacy Essays 
b) Modern Stories 
c) Modern Plays 


Paper П - Hindi Poetry and Rhetoric and History 


of Hindi Literature 


Paper Ш - Hindi Structures and Composition 


Schemes of Studies for Parangat Course (1 year) 


Paper] - Methodology and Technique of 
Language Teaching 


Paper Ш - Principles of Education and 
School Organisation 

Paper Ш - Psychology of Learning Language 
and Problems of Education 

Paper IV - Elements of Linguistics 


Paper У - Hindi Structures and Language 
Comparison Techniques 


Paper VI - Hindi Literature-Prose and Poetry 
(Ancient, Medieval and Modern) 


Paper VII - Language Enrichment Course 
Practical : Internal — 20 lessons 
External — 2 lessons 


Short-term In-service Teacher Education 


In-service training programmes 


67 
(80+20) 
(80+20) 
(80+20) 


100 
100 


100 


100 


100 


80+20) 
(80+20) 
(80+20) 


(80+20) 
(80+20) 


(80+20) 
(50450) 


100 
100 


of short duration have been 


organised mainly by the SCERT over the years. Table 7.1 depicts 


the activities of various institutes. 
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TABLE 7.1. 
In-service Programmes 
51. | Organising Programme Duration | Мо. of Teachers/Teacher 
№. | Institute Educators trained. 
1. |SCERT PMOST 7 дауѕ |2107 teachers +47 T.Eds. 
2. |SCERT SOPT 7days |2130 teachers+ 35 T.Eds. 
3. |SCERT PIED, NFE, 130 8986 teachers+ 310 T.Eds. 
EOSE, PECR, | days 
E.T, and Orien- 
tation of Tea- 
ching of Sc., 
Maths., Eng. 
4. | DIET, Aizawl | Refresher 30 days | 80 
Course for 
Elem. teachers 
5. | DIET, Aizawl |Orientation оп |5 days | 265 
Teaching of each 
Eng., Maths & 
Art Education. 
6. | DIET, Aizawl |Training A.E., | 10 days |22 
Personnel 
7. |DIET, Lunglei/ | NIL = 
CTE/MHTC 
mt +— — 
Total : 13568+379 


In the absence of data on year-wise breakup of programmes 


and participation therein, it has not been possible to get an 
accurate picture of programmes for different categories of 
teachers. 

SCERT has been orienting around a thousand teachers per 
year on an average since 1981. The primary school teachers 


represented around 75 per cent of the total participants in 
various programmes. 


7.2 Programmes Organised in collaboration with NCERT 
etc. 


NCERT is involved in almost all the programmes, sponsored 
either by international agency or by the Government of India. 
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Current projects like PIED, AIEP and the earlier ones such as 
NHEES, PECR and DACEP were funded by UNICEF but 
monitored by NCERT. Similarly NCERT does monitoring of 
UNFPA projects like Population Education, science education 
etc. NFE, Educational Technology. IEDC, EOSE, Vocationalisation 
and O.B. are some of the centrally sponsored programmes 
routed through NCERT. A few programmes like curriculum 
development and evaluation have been organised in collaboration 
with NCERT. The State Govermment initiated programmes 
cover a few areas like Teacher Education, Vocational Guidance 
and Science Promotion; the scale of these activities is rather low 
in view of modest allocation of funds. 


7.3. Orientation of Untrained Teachers 


The State has a backlog of untrained teachers of different 
categories. Table 7.2 shows position of untrained teachers and 
their orientation within a tentative time frame. 


TABLE 7.2 


Orientation Strategy of Untrained Teachers 


Likely 
years of 
coverage 


5 ДЕ п 
Untrained teachers Orienta- Insti- 


as in 1997 tion progra- | tutes 
mme 


Categories 
of teachers 


Total 


Aizawl  Rest* 


District 


Elementary ETT (1 уг.) DIET, 7 
Stage Aizawl 
- 957 2377 do DIET 5 
Lunglei 
High School - - 1300 | B.Ed. (1 yr) СТЕ 2 
Higher Sec. - - 288 3 week| SCERT 4 
Section Orientation | 


*Rest= Lunglei and Chhimtuipui District, covered by DIET, Lunglei. 


The orientation within the indicated time frame will be 
possible if all the training institutes are made functional in terms 
of their intake capacity and full strength of academic positions. 
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Each DIET has an approved intake capacity of 200. CTE proposes 
to have 180 intake capacity. The gap in the faculty positions 
needs to be filled within a stipulated period. 


The State has no provision for orienting the post-graduate 
teachers of higher secondary sections. They have an immediate 
need for orientation on the line of induction training conducted 
for college teachers. SCERT can organise two programmes for 
40 teachers each in a session. If determined efforts are made, the 
entire backlog of untrained teachers can be taken care of within 
a very reasonable time span. 


7.4 In-service Teacher Education Programme 


A fairly good proportion of teachers of the state has been 
trained to develop their professional efficiency. Unfortunately 
most of these trained teachers cannot play the role model as they 
are inadequately trained. In-service B.Ed training has a major 
drawback.Examination of method papers offered showed a 
mismatch between the papers offered and the subjects taught by 
the teacher trainees in their schools. This anomaly is more 
pronounced in case of subjects like English, Mathematics and 
Science. The very purpose of training is defeated if a teacher 
trainee does not acquire subject-specific knowledge and skills. 
The unwillingness of the trainees to offer proper method papers 
is partly due to their relatively not-so-sound academic 
background in the subject they are required to teach. A good 
many Arts Graduates without adequate orientation in Science 
and Mathematics do teach these subjects. It is a reflection of the 
faulty recruitment policy. There has not been any attempt on the 
part of CTE to come out with an innovative scheme like a Bridge 
Course for those teachers who badly need content enrichment. 
The ground reality demands such an intervention. 


The ETT. programme of the DIETs does not provide 
enough time and opportunity for the trainees to improve upon 
their professional skill in teaching. Both the DIETs have practising 
schools. But the logistical aspect of practice teaching is not taken 
care of. Practice teaching in the actual school situation is done 
for a week. The trainees take classes ina number of neighbouring 
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schools since the practising school cannot serve the purpose. 
Each trainee is expected to take at least 10 classes. For 15 faculty 
members of Aizawl, DIET and only 2 teachers of Lunglei DIET, 
supervision of trainees’ classes takes almost a backseat. Internal 
assessment, carrying 75 per cent of practice teaching, virtually 
is rendered meaningless. 


Short term training programmes are not based on the need 
assessment of various categories of teachers. A planned 
programme of training needs, at least, to be built on identification 
of training areas, estimation of number of trainees, assessment 
of cost on the prioritised training programmes followed by a 
detailed year-long programme and an impact evaluation. Most 
of the programmes of SCERT are funded by external agencies. 
Impact of these programmes in not assessed. Further, there has 
been no systematic record of the extent to which the targets of 
the programmes have been realised. Mizoram is one of the few 
states that has a very substantial proportion of non-Matriculate 
Primary School teachers. Most of them have been trained. But 
no evaluation has been made of the impact of training on the 
day-to-day teaching capability of these teachers. They are highly 
deficient in the content areas they handle. Regular academic 
support as well as recurrent training is a need that is hardly 
attended to. 

Virtual absence of monitoring and evaluation of the 
programmes has made it impossible to keep a track of the 
programmes. DIET, Aizawl, as per the Central guideline, was 
to organise two training programmes, viz. induction training 
programme and annual refresher training programme for Adult 
Education and Non-formal Education personnel. The Central 
Revenue Audit observed that during the period ending 1994-95, 
only the induction training programme for AEand NFE personnel 
was conducted once in 1991-92 by the DIET, Aizawl and the 
number of trainees participated in the training was 27 and 50 
in respect of AE and NFE personnel. Besides, the duration of 
training was 8 and 4 days against 21 and 30 days as prescribed 
in the guideline. The State and District. level. monitoring 
committees need to be reactivated. 

a 


Chapter 8 


Future Perspective 


To chart out a systematic course of action for teacher 
education programme, a proper perspective of all dimensions 
of the education system needs to be kept in view. This warrants 
a relook at the interrelated issues, most of which have been 
raised in the foregoing analysis. 


ISSUES 
A clearly spelt-out policy for school education 


Mizoram has been following a liberal policy of expansion 
for the last 25 years. A planned policy of expansion ensures 
universalisation of access. But in the absence of control 
mechanism, any school can start functioning even without 
fulfilling the terms and conditions for granting permission for 
opening a school. Proliferation of schools and indiscriminate 
State financial support in the form of teachers' salary are issues 
of concern. The policy is costing the State dearly. Teachers’ 
salary accounts for around 95 per cent of the total expenditure 
on the school, leaving little for the qualitative improvement 
Programmes. The teacher-pupil ratio is one of the most favourable 
in the country. From the point of view of student population per 
school, a large number of schools, particularly at the secondary 
stage, have been found to be non-viable. A hard decision needs 
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to be taken regarding the continuation of the non-viable schools 
and the recruitment of additional teachers. Every additional 
teacher adds pressure to the backlog of untrained teachers, the 
existing teacher training institutes are hardly equipped to clear 
up. A firm policy of qualitative improvement with a focus on 
teacher education programme is called for. 


Adherence to the Recruitment Norms and Service 
Conditions 


Periodic deviation from the recruitment norms has severely 
affected the system. In mid-eighties, extraneous considerations 
influenced the Govermmernt to absorb non-matriculate teachers 
in sizeable numbers into primary schools. They were virtual 
'dropouts' of the formal system. Most of them have been trained 
since then. But their extremely weak academic background has 
not improved with a single shot training. Even in 1995, on the 
recommendation of Mizoram Public Service Commission 120 
graduates were offered appointment as science teachers out of 
whom 50 were science Graduates and 70 Arts Graduates with 
Pre-university science background. Majority of these secondary 
school teachers could hardly transact the science/ mathematics 
course, upgraded in 1993. Teachers of this category do not offer 
science or mathematics method paper in B.Ed. and as such their 
training does not have the desired effect on their school teaching. 
The training is sought after as successful completion of the 
course ensures a higher scale of pay (from basic Rs. 1640.00 to 
Rs. 2000). This deviation from or dilution of recruitment norm 
is rampant in respect of the appointment of teacher educators. 


Condonation of qualification of long serving teachers for 
their placement in senior/selection grade is another disturbing 
phenomenon. These concessions are misconstrued as incentives 
and send wrong signals to the teaching community who tend 
to be disinclined to improve their qualifications—academic or 
professional. These Mid-Plan decisions push up salary 
expenditure and result in slashing of development fund. Strict 
adherence to the eligibility criteria and arrangement for the 
professional development of teachers and teacher educators 
would motivate the teachers to strive for career advancement. 
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Planned Teacher Education Programmes and 
Their Implementation 


Three training institutes—CTE, MHTC and DIET, Lunglei— 
have not been able to organise any short-term training 
programmes. The SCERT conducts such programmes, most of 
which are external agency-sponsored and project-oriented. 
According to guideline, the DIETs were to organise, besides 
main programme and activities of training, Short-Theme in- 
service training in 15 specified areas such as education for first 
generation learners, education of gifted children, education of 
children with learning difficulties, health and physical education, 
etc. 


During 1991-92, the DIET, Aizawl spent Rs. 0.75 lakhs for 
training of 250 participants under Short-Theme specific 
programmes, The training was held in five courses. For 
improvement of teachers' quality, the number of participants in 
each course was 50 and the duration of training was 3 days for 
each course. The efficacy of the programmes in terms of theme, 
duration and level of participation has not been given much 
thought by SCERT or DIET, Aizawl. 

There are four State level committees for overseeing the 
programme of the training institutes. These are : Programme 
Advisory Committee for SCERT; 1985; Stage Level Steering- 
cum-Monitoring Committee for DIET, 1986; State Level Advisory 
Committee for Educational Technology, 1987; and State Council 
for Vocational Education, 1988. These committees have largely 
remained inactive. The State level committee for DIET has not 
yet evaluated or reviewed the implementaion/performance of 
the scheme. The District Level Committee set up in DIET, 
Aizawl was to meet at least every quarter. The last meeting of 
the Committee was held on 10th May 1989. No further meeting 
was held thereafter till 1995. The performance of the DIET had 
not also been assessed by any external agency till 1995. 

Every DIET was to constitute a Programme Advisory 
Committee (PAC) which would advise and guide the institute 
in planning and conduct of its entire range of programmes and 
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activities, The PAC for each DIET was, hcwever, not constituted 
till April 1995. It is doubtful if PACs are at all functional. 


A co-ordinated series of programmes, drawn up under the 
guidance of a State Level Nodal Agency, alongwith a strategy 
for implementation involving all the state level as well as district 
level committees is an issue that needs to be addressed to. 


Augmentation of Physical and Academic Facilities 


The CT and МНТС are more than two decades old. Both 
the institutions are functioning in rented buildings. The space 
constraint compels them to carry out the barest minimum of 
programmes. The trainees have no way of participating in co- 
curricular activities or non-scholastic subjects. The narrow range 
of routine activities preclude the trainees from imbibing those 
intangible values that have an abiding impact on the life and 
work of a teacher. 

The CTE has got its proposal for upgradation sanctioned by 
the Central Government and received an advance of Rs. 43 lakhs 
for construction of civil works. But the required land is yet to 
be allotted by the State Government. 

The MHTC sought Central assistance for developing a full- 
fledged complex on a large plot of land already allocated. The 
six year old proposal has remained unanswered due to the flaw 
in the project proposal. 

The DIET, Aizawl has its institutional building. But the 
construction of civil works was carried out neither in accordance 
with the pattern prescribed in the guideline nor in stipulated 
time resulting in extra expenditure. Staff quarters have not been 
constructed due to the diversion of specified fund. The Institute 
building of DIET, Lunglei is yet to be occupied though a sum 
of Rs. 21.63 lakhs was approved in May 1992 for the purpose. 
The Principal, DIET, Lunglei, complained that the quality of the 
building is so poor that it needs renovation before occupation. 
The building leaks during rains and the doors need replacement. 


The SCERT ћаз а fairly spacious building. But additional 
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working space is needed for optimum level of functioning. 


Building apart, the institutes suffer from inadequate 
academic staff. The worst sufferer is DIET, Lunglei. Only two 
units—District Resource Unit and Planning and Management— 
out of 7 units are functional. In fact, upgradation of both the 
former ETTs was not in accordance with the prescribed norms. 
Non-filling up of the posts of Senior Lecturers and Junior 
Lecturers has stood in the way of achieving goals of the DIETs. 
Both CTE'and SCERT need capacity building in their thrust 
areas. 


Besides, the existing institutions, creation and development 
of some sub-district level institutional structures will be needed 
for implementation of recurrent training programmes. 


Curriculum Development/Renewal and Evaluation 


There is no training programme for the teachers of the 
Higher Secondary Stage. The course content of the comprehensive 
training programmes of secondary and elementary school 
teachers lacks balance in content and methodology aspects. 
Training programme for locally relevant vocational course at the 
higher secondary stage has not yet taken off. There is also a need 
for developing programmes for need based subject specific 
recurrent training for various categories of teachers. A 
collaborative effort need to be made to attend to these issues. 


Allocation/Utilisation of Fund 


There has not been adequate allocation of fund for improving 
the resources of the training institutes as well as for implementing 
a concerted programme of teacher education. This may be 
primarily due to lack of initiative on the part of the institutes 
to place a demand for such allocation. Lack of emphasis on 
decentralised planning is also a factor. 


According to the instructions of GOI (March 1988), central 
assistance was to be utilised for the purpose for which it was 
sanctioned and any unspent balance was to be refunded unless 
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permitted to be carried forward. An amount of central grant of 
Rs. 8.10 lakh—for contingent expenditure (Rs. 2 lakh), training 
programmes (Rs. 2 lakh) and purchase of hostel equipments and 
computer (Rs.4.10 lakh) for DIET, Lunglei during 1994-95—was 
drawn (March 1995) by Principal although all its academic 
branches ware not functional and the construction of hostel 
building had not been taken up. Only Rs. 0.44 lakh was spent 
(March 1995) for purchase of office stationery and the remaining 
amount of Rs. 7.66 lakhs, drawn in advance of requirement, was 
kept under "Deposit at call receipts" in violation of the condition 
of the grant. DIET, Aizawl incurred an expenditure of Rs. 1.20 
lakhs in August 1988 towards the purchase of a computer for 
use in Educational Technology Branch out of Central fund of 
Rs. 8 Lakhs released during 1987-88. The computer lay idle since 
then as the construction of computer room was not completed 
till April 1995 thereby rendering the entire investment idle. 
In August 1988, DIET, Aizawl spent Rs. 2 lakhs for the 
purchase of books and Rs. 6 lakhs for equipments although it 
did not have the mandatory list to be prepared by the SCERT 
on the basis of list of books and equipments circulated by the 
NCERT in August 1988 and February 1989. It was observed by 
the Government of India that most of the books purchased were 
irrelevant for the DIET's areas of work. Also the equipment 
purchased did not agree with DIET guidelines and NCERT list. 
These anomalies need to be rectified in future for ensuring 


flow of fund. 


PROJECTED REQUIREMENTS 
Requirement of Teachers 


Assessment of future requirements for teachers at various 
stages is based on the projected enrolment of students. The 
projected enrolment figures have been worked out on the basis 
of annual average growth rates of enrolment in each stage 
during the 1992-96 period. Although teacher-pupil ratio is not 
a very accurate indicator of the additional requirement of 
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teachers, TPR has been taken into account in the absence of any 
data on school-based analysis of teacher position. Table 8.1 
shows the projected enrolment and the TPR. 


TABLE 8.1 
Projected Enrolment and TPR 


Primary Stage Middle Stage Secondary Stage 
E 


E & nj 
1997-98 108078 | 4724 
1998-99 110020 | 4724 
1999-2000 |112000 | 4724 
2000-2001 114016 | 4724 
2001-2002 |116068 | 4724 
2002-2003  |118157 | 4724 


rojected 


nr. 


rojected 
rojected 


P 
Enr. 
E. 
Те 
P 
E 
Y | Exi: 
Te 


Existing 
Teachers 


50525| 4733 | 11| 34476 | 2476| 14 

52446 | 4733) 11|35131| 2476| 14 

54430| 4733 | 12| 35798 | 2476| 14 

56508 | 4733 | 12| 36478 | 2476| 15 

58655| 4733| 12| 37171 | 2476| 15 

60884 | 4733 | 13| 37877 | 2476| 15 
——À 


— 
AV.GR. Rate 1.8 3.8 1.9 


ТРК at all stages is very low when compared with the 
national norm of 1:40. Hence, during the next five or six years 
no additional teacher will be required at any stage of school 
education. Since TPR does not give a picture of the individual 
Schools strength of teachers, the State should, through its 
monitoring mechanism, assess the individual school teachers’ 
need thereby preparing a strategy for redeploying teachers from 
Schools having surplus teachers to the needy schools. The initial 
exercise of identification of the needy schools should be 
completed in six months and the State may carry out the 
redeployment of teachers on an intra-subdivisional basis. 


Requirement of Teacher Educators 


The NCTE Act of 1993 provides that an institution offering 
course or training in Teacher Education immediately before the 
date of establishment of NCTE, namely 17th August, 1995 has 
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to apply for grant of recognition and the pre-requisite for getting 
recognition is the adherence to NCTE norms. The CTE has 
applied for recognition. So, the requirement of teacher educators 
of CTE has been estimated, keeping in view the NCTE norms 
for Academic Staff. Table 8.2 shows the NCTE norms while Table 
83 shows that CTE is entitled to 3 more Lecturers in Education 
as per NCTE norms. The college does not have a single lecturer 
to teach any of the three areas —Educational Technology and 
two method papers of Physical Science and Life Science. These 
three specialisation areas should be taken into account while 
appointing three new teachers. The vacancy against the existing 
sanctioned post may also be filled with a teacher having 
mathematics or science background. The college can also induct 
three faculty members to teach physical education, work 
experience and art and music. 


TABLE 8.2 


NCTE Norm for Staff 
бе] аьаа ttt 


Number Required 
Desirable 


Designation 


Essential 
1 for every 60 students 


Reader in Education 


Lecturer in Educaton| Minimum of 6 for every | 6 for every 60 students 
unit of 60 students 1 for every 120 students 


Lecturer in Physical | 1 for every 1 for every 120 students 


Education 120 students 
Instructor in Work 1 for every 1 for every 120 students 
Experience 120 students 
Instructor in Art 1 for every 1 for every 120 students 
& Music 120 students 


pote sman ues ——3 
(Note : The total number of teachers (Reader or Lecturer) in Education 
(excluding Principal) is given by the formula 5/60 x 6 where 5 is the 
number of students subject to the condition that if S/60 is a fraction, any 
fraction above 1/2 is raised to the next integer. ‘Alternatively, 1:10 teacher- 


student ratio may be followed) 
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TABLE 8.3 
Requirement of Staff (CTE) 
N=150 Students 
Designation Гав р, Number Additional | Post to 
Sanc- | Vacant|  теда. Require- be filled. 
tioned (NCTE ment 
Norm) = 
Reader/Lecturer | 12 1 15 3 + 
in Education 
Lecturer in - - 1 1 в. 
Physical Edn. 
Instructor in - - 1 1 1 
Work Experience 
Instructor in - - 1 1 1 
Art& Music 
ыч MPH ны ин ON | 
Total 12 1 | 18 1А 6 7 


Both the DIETs have approved intake capacity of 200 
students. Whereas DIET, Aizawl has 23 sanctioned posts of 
Lecturers (Vice Principal/Sr. Lecturer/ Lecturer), DIET, Lunglei 
has only 19 sanctioned posts. Hence, 4 more additional posts 
need to be created for DIET, Lunglei. The crucial issue is the 
filling of large number of existing vacant posts in both the 
DIETs. The job profile of vacant faculty positions should be 
taken into account while recruitment is made. This will ensure 
selection of suitable persons. 


Requirement of Teacher Education Institutions 


Ideally, there should be a DIET in each district of the State. 
Mizoram has three old districts and two more have been created 
recently. There are two DIETs, both of which are seriously 
understaffed and lack professional competence. The State, with 
its extremely limited teaching resource base, has an uphill task 
in equipping and augmenting the institutes. Bringing the existing 
institutes, including CTE, to their optimum level of functioning 
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in terms of both increased intake capacity and internal efficiency 
should get the priority over any new expansion programme. 


Requirement of Resources during IXth Plan 


Draft Ninth Plan (1997-2002) has allocated Rs. 13, 784 lakhs 
for Education, the share of School Education is Rs. 9060 lakhs 
(65.7%) while that of Higher and Technical Education is 4724 
lakhs (34.396). The total outlay is three times more than that of 
the 8th Plan period. But from the point of inter-sectoral allocation 
of fund, the percentage of educational outlay to the plan outlay 
has decreased marginally from 8.7 per cent in 8th Plan to 8.5 per 
cent in 9th plan. 

The Approach Paper on Education stresses on the 
improvement of teacher education programmes by way of (a) 
organising intensive training for teachers by CTE, DIETs and 
SCERT; (b) upgrading SCERT to a full fledged Directorate; (c) 
bringing CTE and DIET under the umbrella of SCERTs and (d) 
strengthening MBSE through creation of necessary core staff to 
handle the programme of Plus Two stage such as preparation 
of curricula, organising training course, workshops etc. 

The paper reiterates that the broad objective of the School 
Education, in particular, will be qualitative improvement of 
education. 

A close examination of School Education Department's 
Ninth Plan outlay shows that lumpsum of Rs. 95 lakh for 
Teacher Education and Rs. 100 lakhs for quality improvement 
has been allocated for 5-year period. Together, these amounts 
represent 2.2 per cent of the total outlay on School Education. 
No new posts have been proposed for MBSE and DIET, Lunglei. 
Of the new 32 posts proposed for upgradation of SCERT, only 
6 are academic posts (2 Readers and 4 Senior Lecturers) plus the 
posts of the Director, a Deputy Director (NFE) and Educational 
Technical Officer. There is no indication in the Plan Document 
as to how the various wings of SCERT, particularly the Research 
and Development Wing and the Curriculum Development Cell 
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are going to be strengthened. Only 6.6 per cent of SCERT's 
outlay is earmarked for Research and Training. No attention has 
been given to the Institute's important role in planning and 
management of DIETs and other institutes, as envisaged: 


Allocation of a lumpsum amount indicates that no serious 
planning exercise has been carried out to identify the priority 
areas in teacher education. Training of post-graduate teachers 
is one such area. Around 340 new teachers are proposed. They 
are in addition to the existing 288 teachers. АП these teachers 
need orientation. Recurrent, short-duration courses are very 
much needed for teachers of various categories. Training for the 
professional development of the teacher educators is another 
priority area. It is recommended that a proper estimation of the 
various aspects of these trainings be carried out and necessary 
allocation be made in the revised Plan Document. 


In the Ninth Plan, new posts of teachers have been proposed. 
Four hundred (400) Primary School teachers and 270 Middle 
School teachers are proposed to be inducted in a phased manner. 
Lumpsum of Rs. 100 lakhs has been earmarked. The amount is 
highly unrealistic as it would not cover the salary of 250 new 
entrants for a year at the existing rate. With the State government 
having decided to implement new pay scale, a minimum of Rs. 
15 crores have to be earmarked for the salary of 670 teachers, 
inducted in phases for 5 years. This huge amount with further 
escalation is going to be recurring addition for years to come. 
The proposal is unjustified in view of the very healthy teacher 
student ratio in both the primary and middle schools. 


It is recommended that the proposal for creation of new 
posts of primary and middle school teachers be dropped and 
a minimum amount of Rs. 3 to 4 crores be set apart for: (a) the 
revitalisation of School Complexes; and (b) various training 
programmes of teachers, teacher-educators and resource persons. 


There is a need for effective planning and monitoring. The 
Department of School Education proposes to strengthen the 
Research and Statistical Wing with a Deputy Director as its 
head. The Wing will act as P&M Cell of the Directorate. A sum 
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of Rs. 2.5 lakhs is provided in Ninth Plan as a total provision. 
Some core staff will be created for the Cell. The Directorate, the 
District Education Offices and Sub-Divisional Offices will be 
provided with computers and other technological aids. The 
Computer network will be maintained among various offices so 
as to ensure data and information flow for administrative and 
planning purposes. 

There are four educational districts and seven educational 
sub-divisions. Four new educational districts and eight new 
educational sub divisions will be created during the plan period. 
At the Directorate level one Computer Programmer and four 
Computer Operators have been proposed. There is no proposal 
for the purchase of hardware and their installation. Other 
aspects like training of personnel and software are missing. The 
exact requirement will be much more than the allocated amount. 
A meaningful exercise with expert help will give a clear picture 
of the actual financial requirement. P&M network should cover 
SCERT and MBSE. 


The Draft Ninth Plan needs to be recast. 


TASKS AHEAD 
State Policy of Education 


Proper management of education requires a legal basis. The 
State does not have an Education Act till now. Some initial 
exercise in the form of State level consultations on New Education 
Policy has recently been carried out. The Draft Educational 
Policy is in its final phase. Some of the major recommendations 
of the Draft Policy are : 

- A process of amalgamation of primary and middle, middle 
and high, high and higher secondary schools should be 
initiated on the basis of enrolment strength of individual 
schools and other prescribed criteria. 

- The NPE guidelines as well as those of NCERT with 
possible adaptation should be kept in view in developing 
the curriculum and text books. 
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- Ае secondary stage, CBSE course should be introduced 
by the year 2000. In the intervening period, the teachers 
should be trained and equipped to handle the courses 
adequately. 

A Research and Development Wing should be established 
and manned by trained personnel in MBSE. 


- Purposeful and relevent teacher training programmes— 
pre-service, in-service and refresher—should be designed 
with suitable institutional arrangement and conducted for 
the professional growth of the teachers across the entire 
School system inclusive of pre-primary stage. 

- A simultaneous programme for enhancing capacity 
building of Teacher Training Institutes should be initiated. 

- A meaningful performance appraisal of the teachers of all 
stages should be evolved for the evaluation of their 
competencies and accountability. 

- MBSE should function as an autonomous body. 


- Steps should be taken to strengthen all the wings of SCERT 
so that it can be upgraded to the level of a full fledged 
Directorate in due course. 


- There should be a systematic revitalisation of the school 
complexes, empowerment of the headmasters and capacity 
building of field level supervisors. The entire process 
should be completed by the year 2000. 

The above recommendations forming part of the total 82 
recommendations have met with broad approval of teachers, 
academic administrators and people's representatives. 


Institutional Development Plan 


There is а need for preparing a detailed institutional 
development plan for SCERT and MBSE. The State should 
undertake this task by taking into account a few studies done 
in the field including the one done by Technical Support Group, 
DPEP Bureau, MHRD. On the basis of this plan, the actual 
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capacity building programmes for strengthening of SCERT and 
MBSE would be worked out. The institutional development 
plan should at least include: 

* Role of the institutes 

* Job profiles for staff members 

* Likely programmes to be taken up 

* Staff development plan 


Creation of a Pool of Resource Persons 


The teacher educators of the training institutes are neither 
adequate nor equipped to take care of all the different types of 
training programmes visualised. There is a need for creation of 
a pool of resource persons. 


Efficient graduate teachers are there and do their job 
without recognition. They are the potential disseminators of 
teaching skill. They have to be identified. The process of 
identification shall have to be initiated by the District Education 
Officers with the help of the College of Teacher Education. The 
CTE has the record of teacher trainees, a few of whom perform 
exceptionally well every year. It is these trained teachers and the 
ones who have earned reputation as successful 'masters' who 
shall form a part of the group of potential resource persons. 
Through upgradation of their professional skills and knowledge, 
they many be turned into resource persons for short-term 
training of elementry school teachers. It should be the 
responsibility of SCERT to devise suitable training package in 
collaboration with NCERT or its Regional Institutes and organise 
training of resource persons. 

A select group of Degree College teachers of Science, Social 
Science and Humanities disciplines shall form another vital 
section of the teaching resources. A short orientation will 
make them resource persons for the subject-specific refresher 
courses. 
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Alternative Training Strategies 


Long duration training programmes, conducted by the 
existing training institutes, have their constraints. A teacher 
needs to undergo recurrent training to keep abreast of new ideas 
in the content and methodology of teaching. Short duration 
courses can fulfill this need. 


A few alternative strategies in this regard may be tried out. 


One such strategy may be conducting training programme 
of 2 to 3 weeks for the elementary school teachers within an 
Educational Circle. Each batch may have 30 to 40 teacher 
trainees. The most equipped middle school within the Circle 
may be the venue. An additional room, large enough to conduct 
training, may be added to the school, if need be. The resource 
persons shall be the trained graduate teachers, drawn from the 
pool of SRG. 


Another strategy may be running similar courses of training 
in the Lead School of school complexes. The school complex 
experiment, started in 1989 and languishing since long, should 
be revived. High schools that have a record of consistent 
performance and a full complement of staff with more or less 
academic and physical facilities, should be the lead schools in 
the first phase of revival programme. The State should provide 
adequate fund to each training centre for administrative 
overhead, equipment, furniture, library and books, low cost 
teaching aid, salary of clerk and peon and honorarium of 
Resource Persons and the Centre Co-ordinator. 


The subject specific refresher courses of 2 weeks for 
secondary and higher secondary teachers may be conducted in 
select colleges during the lean periods at the beginning and the 
end of a year. The college teachers who form a part of the SRG 
shall develop the training module, work out the cost of training 
and conduct the training. 


SCERT, as a State level nc „а! agency, will be involved in 
networking and monitoring the programmes. 
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Training in Planning and Management 


The need for a number of training programmes for many 
target groups has been highlighted. A thorough planning is 
needed for a systematic implementation of these programmes. 
It is а fact that there is a serious lack of expertise in planning, 
project formulation and in monitoring the execution of 
development programmes in education. This lack is visible from 
the State level to the institutional level. The State would do well 
to commission a team of experts from NIEPA or TSG to train 
and assist a core group of State Planning Team, drawn from the 
Department of School Education, SCERT, DIETs, CTE and SRG, 
in programme formulation, programme costing and programme 
implementation. The expenses incurred in this regard will be 
beneficial in the long run. 


Professional Development of Teacher Educators 


It is a felt need of the Training Institutes that time-bound 
training opportunities are provided to their academic staff. 
Since the number of the faculty members is not large, it would 
be possible to provide need-based training to all the teacher 
educators within a reasonable period. Appropriate mechanism 
for deputing teachers can be evolved after due consultation with 
national as well as regional training institutes. If participation 
in training and involvement in projects becomes a pre-requisite 
for career advancement, the teacher educators would be 
motivated to complete the training, once offered, and take up 
individual projects initiated by various agencies. 


Revitalisation of Implementation Agencies 


State as well as District level agencies, set up to oversee the 
programme implementation process of the training institutes, 
have been found to be inactive. It is imperative that these bodies 
are reconstituted with carefully chosen people. The terms of 
reference of the agencies should be explicit. The task of reviewing 
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the function of these agencies may be vested with the State 
Education Secretary. 


Conclusion 


In the initial period of literacy movement in Lushai Hills, 
the young people who had the baptism of learning were ready 
to pass on what they had learned, however little. Sharing the 
fascinating experience of reading and writing became a passion 
for many a Lushai. The zeal and enthusiasm of young local 
teachers set in motion a peoples movement. Gradually, a 
complex system of formal education with its hierarchical order 
emerged. Somewhere along the line the enthusiasm started 
petering out. Today education is a Government enterprise. 


What is urgently needed is the creation of a positive 
environment for work and personal development. There has to 
be a commitment at the highest government level to improve 
institutional capacities. 
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Questionnare for Status Study of Teachers Training 
Institutions in India 


General 


1. Name of the Institution : 
2. Address of the Institution : 
3. i) Name of the Head of 
Institution 
ii) Contact Telephone No. 
if any, at Residence—— — — — ——Office—— — —— 
4. Year of Establishment — ———— ———— — 
5. Affiliated to —— ——— — — — —- University 
6. Type of your Institution. 
(i) Independent College 


(ii) University Department under the 
faculty: 


(iii) University Department under the faculty of 
Social Sciences 


(iv) University College of Education 


(v) Department in a College of Liberal 
Arts or Science. 


(vi) А DIET [] or a Normal School Г] 
(vii) ^ Nursery Teacher Training Institute. Cl 


О 


LE LIH 


(viii) Апу other, please mention 
(In case of a DIET. How many units are functional, 
please specify). 


1 
| 
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7. Programme of your Institution. 


Duration Year when Мо. of 
started Seats. 


_ o o unii 
(i) Nursery Teacher 
Training 
(ii) Elementary 
Teacher Training 
(11) Bachelor of 
Education — i 
(iv) Master of Education 
(v) Master of 
Philosophy —_ >=» 
(vi) Doctor of 
Philosophy 
(vii) Any other 
8. Is there any programme run by your institution which 
is offered by non-conventional approach (distance/ 
correspondence/ vacation). 


CourseDuration Intake Mode 
(i) B.Ed. 
(ii) M.Ed. 


(iii) Part-time — —— —À 


(iv) Any other 
9. What is the accommodation available 
(i) Classroom 
(i) Staff Room/Cubicals 
(ii) Music Room 
(iv) Craft Room(s) 
(v) Teaching Lab 
(vi) Laboratories 
(vii) Principal's Office 
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(viii) Office Space 
(ix), Students Common Room 


(x) Bathroom 
(a) Boys 
(b) Girls 


(c) Male Staff 
(d) Female Staff 


(хі) Assembly Hall 
(xii) Play Ground 
(xiii) Gymnasium 
(xv) Any other. Please mention 
10. How do you utilise educational technology in 
strengthening your programmes? 
Admission 
11. Criteria of Admission to Various Courses in Regular 
Mode. 
3 
> S т. хо Е 
d = B 5 5 d E 5 5 
8 Bo BB  §S = E 
© x 25 oh. 53 РД 
OPES ONE I GENE Жау” 
x 
() NTT 
(ii) ETE 
(ii) B.Ed 
(iv) M.Ed 
(v) M.Phil 
(vi) Ph.D 


(vii) 
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12. Have you been following the above admission policy 
since the inception of the course or has been revised 
since then? Please make a mention course wise. 


Curriculum and Co-curricular activities 


13. Please indicate the weightages given to theory, practical 
work and practice teaching/internship 


Name of the Course Weightage (%) Total Marks 
(ETE/B.Ed) 


(i) Theory Papers 
(ii) Practical Work 
(iii) Practice Teaching/ Internship 
14. In theory mention the papers. 
(i) Core Papers 
Ue het бт as he o nd 
incl D ы алат а 
(ii) Optional Papers 
а Le dmn, LET 
анна 
(iii) Teaching Subjects 
| Tuck Wok Ире ав — 100 — — 
i „Зра vods Зо пазе А и — 
(iv) Other specialization like population education etc. 
Ја ИМ ратова пі angazal To лап enar ce 
j hun _. Voom m ЕРЕ 
15. Whatare the work experience/SUPW activities included 
in practical work? (course wise). 
@) 
(ii) 
(iii) 
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16. Isthereany provision for teaching non-scholastic subjects 


(i - Music |] 
(ii) Drawing [3 
(ii) Arts с 
(iv) Physical Education LJ 
(v) Any other O 


17. Mode of transaction teachers generally use in the 
curriculum transaction. 
(i) Classroom interaction only. 
(ii) Discussions/Seminars also. 
(ii) Audiovisual aids including films. 
(iv) Computers 
(v) CCTV 
(vi) Апу other supplement please mention 
How much wieghtage is given to each? 


18. For practice teaching internsip what type (s) of schools 
are available? 


(i) Your own demonstration schools 
(ii) _ Government schools 
(ii) Private schools 
(iv) Aided schools 
(v) А combination of above. Please specify. 
19. How many teaching subjects a student has to offer? 


20. Whatis the number of lessons in each subject, a student 
has to deliver in school? 


Duration of teaching practice/ internship: 


21. How are the pupil-teachers prepared for practice 
teaching/internship. 


(i) Theory of teaching followed by demonstration by 
teachers or old students. 
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(ii) Simulated teaching. 

(iii) Micro teaching. 

(iv) Ifthe instiution is using a combination of the above 
or any other method, please specify. 


22. Is there any minimum number of lessons prescribed 
which are to be observed by the supervisor (s)? 


Yes Е] No [] 


(a) К yes, the number (or percentage) of lessons 


23. Is there any attendance requirement? 
(a) If yes, percentage of lectures to be attended 


24. Distribution of marks for internal (sessional) and final 
examination e.g., 


Courses Percentage 
Internal External Pass 
(i) B.Ed 
(a) Theory 


(b) Practical Work 
(c) Internship 
25. Who are generally the examiners of theory papers? 


(i) Internal 
(ii) External 
(iii) Both 


26. What are the co-curricular activities offered by your 
institution for pupil-teachers for their training and 
development? 

(i) Drama and other cultural activities 


(ii) Sports and games 
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(iii) ^ Debate and other literary activities. 
(iv) Any other 


27. How are these activities organised? 
(i) Pupil-Teachers are divided into different houses. 
(ii) ^ Pupil-Teachers have their associations. 

28. Do your teachers participate in curriculum develop- 
ment/renewal, programme? Yes [] No[ ] 

29. How do you integrate the education of the disabled 
students? 


30. When was the syllabus last revised? 


EXAMINATION RESULTS 


31. Course wise result of students in the last 3 years. 


Enrolment Pass 
I ПШ Тош 


Course Fail 


(i) B.Ed. 


32. Do you follow the Semester System? 


STUDENTS' WELFARE 


33. Is there any hostel facility available for students? 


Же 1. | No[ ] 
(a) If yes, number of Girls and Boys that can be 
accommodated. 
Girls 


Boys 
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34, Are there any medical facilities available? 
, Yes [-] Мо[] 
35. Does the institution guide the pupil-teachers as regards 
the available opportunities for employment? 
Yes [] Мо] 
(a) И yes, please specify the activites. 
36. Does your institution keep a record of its graduates and 
conduct a follow up study Yes [] No] 
a) If yes, what is the percentate of 
(i) Employed 
(ii) Unemployed 


STAFF DEVELOPMENT AND STAFF WELFARE 


37. What is the staff strength in your institution? 
Sanctioned In-position 
(Number) (Number) 
(i) Principal 
(ii) Professor 
(ii) Readers 
(iv) Lecturers 
(v) Craft/Music Teachers 
(vi) Other Teachers 
(vii) Section Officer 
(viii) Assistant 
(ix) Senior Clerks 
(x) Junior Clerks/LDC 
(xi) Peons/Helpers etc. 
(xii) Audio-Visual Operator 
(xiii) Technical Assistant 
(xiv) Librarian 
(xv) Other Library Staff. 
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(a) If you do not have the sanctioned strength, please 
mention the reasons for the same. 


(b) Do you have appropriate staff for teaching 
(i) Vocational Yes ] No LJ 
(ii) | Handicapped Үеѕ ] No LJ 
(ii) Special needs students/trainee Yes LJ №[] 


38. Please mention the qualification, specialization and 
experience of academic staff of your institution. 


SL Designation | Qualification | Specialization Experience of 
No. Teachers 
in School | Tr's training 
institute 
[pz 
2) 
3. 
4. 
5, 
6. 
Zi 
8. 


39. Please mention the mode of recruitment of academic 
staff. 


OS i 


у TIE (шу) 


40. If по, how much per month the following categories of 
teachers are paid? 


(i) Professor 
(ii) Reader 
(iii) Lecturer 
(iv) Other teachers 
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41. Do you depute your teachers for Seminars/Workshops/ 
Conferences? Yes C] No] 
(a) How many of your teachers have attended refresher 
and/or orientation programmes organised by 

academic staff colleges? 


(b) Do your teachers participate in the development 
of instructional materials/teaching aids? 


Yes] No[7J 
42. Does your institution organise seminars or any other 
staff developments programme? Yes [ ] Nol] 


(а) If yes, how many such programmes have been 
organised by your institution in the last 3 years. 


43. Is there a provision to orient teachers on? 
(i) Operation blackboard Yes [_] мо] 
(ii) Minimum levels of learning Yes LJ No[ ] 
(iii) Building relationship with community 
' Yes [_] No] 


(a) If yes, please give details 


44. Does your institution have provision for? 


(i) Provident Fund Yes [ ] Мо[] 
(ii) Insurance Yes [] No[ ] 
(iii) House building advances Yes [_] No[ ] 
(iv) Vehicle advance Yes [] No[ ] 
(v) Formal Advance Yes [] мо] 
(vi) Medical re-imbursement Yes Г] Мо] 
| for staff. 


(vii) Leave Travel Concession Yes [C] Мо] 
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45. Do you have medical facilities available for the staff in 


the campus? Yes [ ] No[ ] 

46. Are there staff quarters for : 
(i Principal Yes Г] No] 
(ii) Teachers Yes C] No( ] 
(iii) Administrative staff Yes [ ] Мо] 


(a) If yes, what is the overall percentage of the staff 
using staff accommodation 


40 and less 40-60 60 and above 


47. Does you institution have any alumni association? 


Yes [ ] No[ ] 


(a) | If yes, please specify the activities. 


48. Do the teachers regularly publish articles/papers in 
journals? Please let us know their contribution in the 
last three years. 


49. Please indicate the entitlement of leave in respect of the 
following : 


(i Casual 

(ii) ^ Special Casual 
(iii) ^ Compensatory 
(iv) Earned 

(v) Medical 
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(vi)  Half-pay leave 
(vii) Leave without pay 
(vii) Academic/Study leave 
50. Are you and your teachers invited to the programmes 
organised by participating schools? Yes [_] Моб] 
(a) If yes, how offen? 


ADMINISTRATION AND FINANCE 


51. What are the problems related to management in your 
institution? 


52. Are there any fee concessions for students? 
Yes C] Мо] 
(i Tuition fee——————— (ii) Library fee 
(iii) | Capitation/Donation/Development Charges etc. 
(iv) Other fee 


53. What is the annual budget of your institution? Take the 
previous year as the base (1995-96). 


(i) Salaries 


(ii) Pension Benefits 
(iii) ^ Other than salaries 
and pension benefits. 
54. Please mention the sources of Revenue/Income. 
(i) Fee 
(ii) Donations 


(iii) | Endowments 
(iv) Govt. Grants 
(v) Any other. 
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55. Have you got any development grants in the last 3 


years. Yes [ ] Мо] 
(a) If yes, for what purpose? 

(i) 

(ii) 

(iii) 


IN-SERVICE PROGRAMMES 


56. What are the kinds of in-service programmes for 
teachers? Also mention their duration. . 


Course Duration 


57. What is the number of participants covered in the last 
3 years? 


58. How do you evaluate these courses? 


59. How do you impart the courses? 
(i) Exclusively with the help of own faculty 
Ys]  No[] 
(ii) With the assistance of apex insti- 
tutions like NCERT, МЈЕРА. Yes]  No[ ] 


(iii) Other resource persons. Yes [ ] No[] 
60. Is there any follow up mechanism? Yes( ] Мо E 
(a) If yes, please mention. 


61. What are the specific problems faced while conducting 
these in-service programmes? 
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RESEARCH ACTIVITIES AND FUTURE VISION 


62. Is there any provision of research activities? 
Yes (J Мо[] 
(a) И yes 
(i) Projects completed. 


(ii) ^ Projects at hand 


63. Please mention about the innovative activities for your 
institution 
Pme BR 
аи ааа Discite IDE аз ы — 

64. Whatare the strengths/ weaknesses of your institution? 
(1) Stengths: —————— сыш = 
MEE ыа а Бане M 


(ii) | Weaknesses: 


65. What plans do you have for the improvement of present 
programmes and development of your institutions. 
Please mention priority wise? 


66. Do you see any future challenges? Yes [(_] Ко] 
(a) If yes; what are these. 


67. What additional resources would you need in the 9th 
five year plan for revamping your institution? 
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68. 


69. 
70. 
Vl: 


Appendix II 


Projected requirements of Teachers Educators (for the 


next 5 years) 


Role and functions of your DIET. 


Present status 


Problems 


Kiss! 
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List of Persons Interviewed 


Shri Rokhuma, First Teacher, Guru Training 

Shri Chalhnuna, Rtd. Teacher, Guru Training 

Smt. Lalziki Sailo, Rtd. Deputy Director 

Shri R. Rozinga, Rtd. Principal, DIET, Aizawl 

Shri R. Laltawnga, Rtd. Principal, DIET, Aizawl 

Shri Lalthangliana Phillips, Rtd. Principal, DIET. Aizawl 
Shri Rongura, Rtd. Principal, DIET, Lunglei 

Dr. Varparhi Khiangte, Principal, CTE 

Shri Buddhi Raja, Secretary, MBSE 

Shri E. Aihnuna, Principal, DIET, Lunglei 

Dr. Chawngthanmawii, Acting Principal, MHTC 

Shri K. Thanchhunga, Research Officer, MHTC 

Shri Shiva Kumar, Lecturer, MHTC 

Smt. Lalbiakhluni, FAO, Directorate of School Education 


